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 Schools have defined parental involvement as parent-reported participation at 
least once during the school year. Participation can consist of attending a school meeting, 
parent/teacher conference, school event, or volunteering in the school. Researchers have 
spent countless hours researching parental involvement and its impact on academic 
success for students. Researchers have conducted studies using two-parent households, 
single-parent households, and studies comparing single-parent households to two-parent 
households. Many of the studies had favorable outcomes for two-parent households and 
not so favorable outcomes for single-parent households, especially if those households 
were headed by a single African-American female. 
 During the second half of the 20th century, the number of children living in 
single-parent families increased. Census data from 1960 reported 9% of children lived in 
single-parent homes compared to 28% in 2000. Single-parent homes headed by African- 
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American mothers are often the scapegoat for a variety of the academic problems 
African-American youth encounter. 
 The purpose of this study was to explore the impact of single female head of 
households on academic achievement from a parental involvement perspective. The 
independent variables were parental involvement, parenting styles, academic perception, 
academic motivation strategies, academic resources, family and community support, 
child-rearing strategies, and school climate; the dependent variable was academic 
achievement. The researcher’s chosen method of inquiry was phenomenological. 
According to Creswell (2007), a phenomenological study is used to explain a 
phenomenon through the lived experiences of human participants.  
 The study took place at a non-profit center geared toward assisting single-parent 
families. The center serves metro Atlanta as well as several surrounding counties. The 
participants included 60 single mothers and the center’s director. The study utilized three 
types of instrumentation: survey, individual interviews, and focus groups. To analyze the 
data, the researcher interpreted and coded statements from the interviews and focus 
groups from which themes were developed. Moreover, significant themes were clustered 
in defined themes. The results substantiated and expounded upon the relationships 
between the independent and dependent variables. Using the qualitative data collected, 
the researcher created an Analysis Matrix organized with the 3 data sources, 9 categories, 
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The rearing of children has always been the direct responsibility of parents, 
particularly the mother, and thought of as a shared responsibility with family (e.g., 
immediate and extended) and the community (e.g., school, church, youth programs). Past 
educational reform efforts have focused on improving academic instruction such as 
teaching and learning and increasing academic rigor to boost students’ academic 
achievement (Peressinni, 1998). Most efforts have focused on improving classroom 
teaching and learning, curriculum and instruction design, and student readiness. The role 
of the parent has received minimum attention when it comes to preparing students to 
become academically successful (Smith & Hausafus, 1998). This may be a symptom of 
school district leaders’ lack of knowledge, will, or ability to effectively engage and 
integrate African-American parents as a strategy to increase the academic achievement 
and success of their students, particularly the male students (Abdul-Adil & Farmer, 
2006). Abdul-Adil and Farmer further suggested the lack of attention paid to the role of 
parents may be due, in part, because of limited opportunities to study the problem of 
African-American family engagement and involvement due to faulty research 
methodology, small sample size and program foci. Furthermore, research addressing the 
impact of parental involvement on the achievement of African-American students, may 
have overlooked African-American parents as a resource to support student learning 
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(Abdul-Adil & Farmer, 2006). Moreover, research studies related to African-American 
parents and parental involvement tend to focus on the economically disadvantaged 
population with limited or isolated sample sizes, utilize an insufficient methodology, 
and/or incomplete parental involvement program (Peressini, 1998; McBride & Lin, 1996; 
Muller, 1993). 
Jeynes (2005) and Berry (2008) highlighted that African-American students are 
more likely to attend school, complete homework, and improve academically when 
parents are involved. Theses authors and others suggested educational outcomes of 
students are influenced by factors related to parental involvement and African- American 
students respond positively when their parents are involved as indicated by improvements 
in their academic performance and mental health (Abdul-Adil & Farmer, 2006; Balli, 
1998; Zdzinski, 1996). Kids Count Data Center (2014), which is a project of the Annie E. 
Casey Foundation, reported 66% of African-American children resided in a single-parent 
home whereas only 25% of non-Hispanic whites resided in a single-parent home. 
Moreover, 64% of African-American children live in or near poverty, compared to just 
29% for white children. The result of this arrangement places the care of African-
American sons squarely on the backs of their mothers. Although the literature indicated 
parental involvement across all racial and ethnic groups tends to decrease substantially as 
students begin secondary schools, these numbers suggested African-American parents 
face far more difficult challenges when it comes to raising successful sons (Robinson & 
Werblow, 2013; Williams, 2011).   
The Center for American Progress (2014) in Washington, DC hosted a panel 
discussion on Work-Family Challenges Facing Women of Color. This discussion 
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outlined some of the policy issues women of color encounter when it comes to work-
family challenges. African-American women are often left out of the discussion about 
work-family challenges, which impairs any conversation pertaining to economic stability 
and other important issues affecting families. African Americans are disproportionately 
impacted by public policy, or the lack thereof, regarding issues such as raising the 
minimum wage, paid family leave, paid sick days and flexible scheduling, as well as 
working from home. The Center for American Progress (2014) also discussed issues 
African-American women face in the workplace, particularly among the well-educated 
and motivated. African Americans are often stereotyped and categorized as lazy, too 
aggressive or emotional. There are times when African-American women feel the need to 
downplay their race, ethnicity, or gender to succeed. These challenges can have an 
enormous impact on single African- American mothers.  
Research suggest most African-American mothers place great value on their 
children’s education, and often encourage them to excel academically (Robinson & 
Werblow, 2012). Researchers suggested African-American mothers’ school climate 
perspective is shaped by their perceived low social position within the context of social 
domination, which positions them at the core of intersecting oppressions of race, class, 
and gender (Robinson & Werblow, 2012). The researchers suggested that the oppression 
is characterized by society structurally (such as predominately white educational 
institutions utilization of white educational values), disciplinarily (utilization of tests to 
identify and label those with low scores as failures), authority (a belief society and 
schools have the right to do so), and interpersonally (interactions that suggest people “at 
the bottom” do have to be treated with respect). Furthermore, Robinson and Werblow’s 
   4 
 
 
(2012) work identified single African-American mothers as having the same level of 
interest and willingness to help their children succeed academically. Researchers, such as 
Jackson and Remilliard (2005), have shown African-American mothers’ responsive 
behavior toward their sons’ education as a comparably strong influence in relation to the 
mother’s expectations and her son’s academic performance. 
African-American male students encounter challenges that are often unique to 
them as students at all levels of schooling in the United States. These challenges often 
present themselves at predominately nonwhite and white educational institutions as a 
result of American society devaluing the social and cultural identity of African 
Americans. This social and cultural devaluation has led to the mis-education of African 
Americans since the arrival of enslaved Africans in the Americas (Kunjufu, 1984, 1986, 
1988, 1995, 2002, 2005, 2007). However, mixed evidence exists as to the reason for the 
poor academic performance of African-American males. The mixed evidence has 
identified such factors as societal racism, poor parenting skills, public education policy, 
school settings, teacher skill set, and a lack of knowledge of African-American males as a 
few of the factors impacting the academic success of African-American males (Kunjufu, 
2002, 2005; Noguera, 2003, 2008). 
 
Statement of the Problem 
Parental involvement, also referred to as family engagement, is broad and varied 
in its definition. The terms refer to interactions which take place within and beyond the 
school day, between parents, families, and school personnel in an effort, to improve 
student academic achievement (Hill & Tyson, 2009; Fan, Lindt, Arroyo-Giner & 
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Wolters, 2009). Parental involvement consists of parental attitudes, behaviors, parenting 
styles, and activities occurring within and outside of the school setting to support student 
academic achievement (Abdul-Adil & Farmer, 2006). Although achievement gaps, 
sometimes referred to as opportunity gaps, exist among racial subgroups across every 
measure of educational achievement, research suggests parental involvement may help to 
increase student performance (Stinson, 2006; Jackson & Remillard, 2005). Hill and 
Tyson (2009) as well as Jeynes (2003) presented research suggesting a high correlation 
between parental involvement and student achievement at all educational levels. This 
further suggests parental involvement may be a useful strategy in decreasing the 
achievement gap, increasing student engagement and supporting the academic activities 
of African-American students (Abdul-Adil & Farmer, 2006; Arnold, Zeljo, Doctorioff & 
Ortiz, 2008; Weems & Rogers, 2007). Research conducted by Henderson and Mapp 
(2002) suggests school supported parental involvement and the promotion of family 
engagement assisted with decreasing the achievement gap (Abdul-Adil & Farmer, 2006; 
Jeynes, 2003; Slavin & Madden, 2001).  
 
Purpose of the Study 
The purpose of this study was to explore how single African-American mothers’ 
parental involvement impacts their sons’ academic achievement. In this study, parental 
involvement is defined as parental attitudes, behaviors, parenting styles, and activities 
that occur within and outside of the school setting to support academic achievement. This 
phenomenological study sought to understand, from the perspective of single African- 
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The independent variables for this study are Parental involvement, Parenting 
Style, Academic Motivation, Academic Resources, Family Support, Community Support, 
Child-Rearing, and School Climate and the dependent variable is academic achievement.  
The overarching research question guiding this study is: Is there a relationship between 
single African-American mothers’ parental involvement and its influence on their sons’ 
academic achievement? The other questions include the following:  
RQ1:  Is there a relationship between parental involvement and academic 
achievement? 
RQ2:  Is there a relationship between parenting style and academic achievement? 
RQ3:   Is there a difference between parents’ perception of academic 
achievement and actual performance? 
RQ4:   Is there a relationship between academic motivation strategies and 
academic achievement? 
RQ5:   Is there a difference between parental resources to support child 
academically and academic achievement? 
RQ6:   Is there a relationship between family support and academic achievement? 
RQ7:   Is there a relationship between child-rearing strategies and academic 
achievement? 
RQ8:   Is there a relationship between school climate and academic achievement? 
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RQ9:   Is there a difference between community support and academic 
achievement? 
 
Significance of the Study 
President Obama reauthorized the federal Elementary and Secondary Education 
Act (ESEA), enacted in1965 as the Every Student Succeeds Act (ESSA) on  
December 10, 2015. ESSA replaced the previous reauthorization of ESEA known as the 
No Child Left Behind (NCLB) Act, which was enacted in 2002.   
The No Child Left Behind (NCLB, 2002) Act mandated pre-k through 12 
educators improve the academic performance of their students. Because of the low 
performance of African-American male students, educators have become concerned with 
seeking instructional methods and strategies to reach this population of students who are 
performing below average. The literature offered numerous studies addressing low 
academic success; but, few have documented single African-American mothers’ 
perceptions of factors contributing to the academic achievement of their sons. This study 
is significant to the educational profession because it addresses academic achievement 
through the lenses of single African-American mothers, with the intent of identifying 
factors contributing to their sons’ academic success as well as identifying solutions for 
barriers which may impede the parents’ ability to engage with their son academically. 
Findings from this study could provide educational stakeholders (parents, teachers, 
administrators) with information that identifies best practices for helping single African- 
American mothers assist their sons in achieving academic success.   
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This research is significant to the researcher because, as a school counselor, the 
researcher has observed high achieving African-American male students, in addition to 
low performing African-American male students from single African-American female-
headed households. This research provides an opportunity to gather first-hand 
knowledge, data, and an understanding from single African-American mothers about 
their perceptions of factors contributing to their sons’ academic success which will enable 
the researcher, personally, to be more effective in the future. 
 
Summary 
 The African-American community continues to see increases in single female-
headed households. These households carry the negative stigma of producing African- 
American males that are not academically successful. Yet, members of the African- 
American community bare witness that many African-American males have successfully 
matriculated the p-20 pipeline from single African-American female-headed households.  

















 The purpose of this study was to collect, analyze, and report the perceptions 
single African-American mothers identify as factors contributing to their sons’ academic 
success. This literature review outlines several factors impacting the academic 
achievement of African-American males from homes headed by single African-American 
mothers. Those factors include (a) parental involvement, (b) parenting styles, (c) 
academic perceptions, (d) academic motivation strategies, (e) academic support, (f) 
support from family and community, (g) child-rearing strategies, and (h) school climate. 
Identifying factors impacting the academic achievement of African-American male 
students can assist educational leaders and other stakeholders (school counselors, 
teachers, policymakers, etc.) with developing prevention and intervention strategies that 
serve to foster and support the academic success of African-American males (Richman, 
Bowen, & Woolley, 2004).   
Rearing children has always been the direct responsibility of parents, specifically 
mothers, and thought of as a shared responsibility with family (e.g., immediate and 
extended) and the community (e.g., school, church, youth programs). Past educational 




learning and increasing academic rigor to boost students’ academic achievement 
(Peressinni, 1998). Most efforts have focused on improving classroom teaching and 
learning, curriculum and instruction design, and student readiness. The role of the parent 
has received minimum attention when it comes to preparing students to become 
academically successful (Smith & Hausafus, 1998). This may be a symptom of school 
district leaders’ lack of knowledge and or ability to effectively engage and integrate 
African-American parents, families, and communities as a strategy to increase the 
academic achievement and success of their students, particularly male students (Abdul-
Adil & Farmer, 2006). Abdul-Adil and Farmer further suggested this may be due, in part, 
because of limited opportunities to study the problem of African-American family 
engagement and involvement due to faulty research methodology, small sample size and 
program foci. Similarly, research addressing the impact of parental involvement on the 
achievement of African-American students, may have overlooked African-American 
parents as a resource to support student learning (Abdul-Adil & Farmer, 2006). 
Moreover, research studies related to African-American parents and parental involvement 
tend to focus on the economically disadvantaged population with limited or isolated 
sample sizes, utilize an insufficient methodology, and/or incomplete parental 
involvement program (Peressini, 1998; McBride & Lin, 1996; Muller, 1993). 
Jeynes (2005) and Berry (2008) suggested African-American students are more 
likely to attend school, complete homework, and improve academically when parents are 
involved. Theses authors and others suggested educational outcomes of students are 
influenced by factors related to parental involvement and African-American students 




academic performance and mental health (Abdul-Adil & Farmer, 2006; Balli, 1998; 
Zdzinski, 1996). The Kids Count Data Center (2014), which is a project of the Annie E. 
Casey Foundation, reported 66% of African-American children resided in a single-parent 
home whereas only 25% of non-Hispanic whites resided in a single-parent home. 
Moreover, 64% of African-American children lived in or near poverty, compared to just 
29% for white children.  
Although the literature indicates parental involvement across all racial and ethnic 
groups tends to decrease substantially as students begin secondary schools, these numbers 
suggest African-American parents face far more difficult challenges when it comes to 
raising successful sons (Robinson & Werblow, 2013; Williams, 2011). Two of the issues 
facing parents while raising African-American males during their p through 12 years are 
school dropout and out-of-school suspension.  
There is a significant gap in achievement when comparing four-year graduation 
rates of African-American males with their white peers. Black Lives Matter: The Schott 
50 State Report on Public Education and Black Males (Schott Foundation, 2015) 
indicates the nation’s graduation rate has continued to grow even among African-
American and Latino males. The report also indicates the gap between African-American 
males and their white peers has widened. Since the Schott Foundation’s report in 2012, 
the gap between the four-year graduation rate for African-American and white males 
widened from 19 points in the 2009-2010 school-year to 21 points in the 2012-2013 
school-year. The report showed the gap for Latinos decreased from 20 to 15 points. 
During the same period, the national graduation rate for African-American males was 




Researchers suggest societal issues and family dynamics contribute to this problem 
(Kunjufu, 1986, 1988, 2002, 2005; Noguera, 2003, 2008). Studies often focus on factors 
associated with public school practices and procedures when researching the topic of 
African-American male graduation rates and the achievement gap (Abdul-Adil & Farmer, 
2006).  
Students drop out of school for various reasons. Those reasons range from school- 
related factors such as finding the school work difficult or not liking the teacher to other 
non-academic factors consisting of medical needs, peer pressure, finances, lack of stable 
home, and family support to name a few. While these factors may contribute to the 
reasons as to why students drop out of school, educators and parents tend to blame one 
another. Rolland (2011) indicated parental involvement is vital to the academic success 
of African-American male students. Parents who exhibited actions such as visiting the 
school, volunteering, and providing school supplies, helped to motivate students to stay 
focused on school tasks. Ferguson (2007) inferred that African-American parents’ level 
of academic achievement (e.g., high school, college, etc.) can impact the degree of their 
parental involvement and the academic success of their students.  
Out-of-school suspension is also a major obstacle for parents of African-
American males. The literature indicates students of color are heavily overrepresented in 
the disciplinary process. In 2000, African-American students represented 17% of the 
student population and 34% of suspensions (Wald & Losen, 2003).  
 According to Verdugo and Glenn (2002), over 90% of public schools in the 
United States have some form of zero tolerance policy in place. Evidence suggest the 




centered. The intent of zero tolerance policies is to hold students accountable for their 
actions and provide administrators with a tool allowing them to deliver consistency in 
their disciplinary practices. If the discipline policy calls for suspension or expulsion of all 
individuals caught in a confrontation, then this policy will disproportionately affect poor 
Latinos and African-American youth (Casella 2003). Poor Latinos and African-American 
youth are more likely then middle-class whites to engage in confrontations due to 
structural factors regarding high rates of violence in neighborhoods and families and 
social isolation. Casella noted zero tolerance policies also punish students involved in 
non-violent confrontations as if the confrontations were violent. Zero tolerance policies 
are viewed as unjust and unfair blanket policies used to punish certain behaviors without 
considering the context in which the behavior occurred. 
Verdugo and Glenn (2002) suggested schools with a higher student-of-color 
population have zero tolerance policies which include school uniforms, closed campuses, 
controlled access to school, drug sweeps, random mental detector checks, and students 
passing through metal detectors. This structure mirrors the prison system. Another 
parallel between school discipline and the prison system is the number of people of color 
affected by the disciplinary process. 
 Fenning and Rose (2007) suggested people of color, particularly African-
American males, have been overrepresented in school suspensions and expulsions since 
as early as 1975. One explanation for this overrepresentation is that school personnel 
perceive such students as not fitting the social and behavioral norms of the school and 
labels these individuals as troublemakers or dangerous. These labels, coupled with 




an excuse to target African-American males for disciplinary reasons. Fenning and Rose 
also discovered once this group is labeled, students in this group are removed for non-
violent infractions found in the school discipline policy.  
The pressure administrators face to meet federally mandated requirements for 
academic achievement has appeared to increase the removal of students who do not fit 
the norms of the general student population. Apparently, these students are identified by 
their inability to acknowledge or follow a hidden agenda of schools coupled with a failure 
to acquire the skills needed to successfully navigate the school environment (Fenning & 
Rose, 2007). This aspect of zero tolerance policies affects students of color but also 
students with disabilities, which are usually students of color labeled with Attention 
Deficient Disorder (ADD) or Attention Deficient Hyperactivity Disorder (ADHD). White 
males affiliated with the School-to-Prison Pipeline are usually diagnosed as ADD or 
ADHD. 
The U.S. Department of Education Office for Civil Rights issued a 2014 brief 
detailing suspension data. The suspension data of preschool children by race and gender 
captured during the 2011-2012 school year indicated African-American males were 
suspended more than any other group. African-American students represented 18% of 
preschool enrollment and 48% of preschool children receiving more than one out-of-
school suspension where as white students represented 43% of preschool enrollment but 
only 26% of preschool students receiving more than one out-of-school suspension. 
Moreover, boys represented 79% of preschool students who were suspended once and 
82% of preschool students suspended multiple times, although boys represented 54% of 




suspended and expelled at a rate three times greater than white students. On average, 16% 
of African-American students are suspended compared to just 5% of white students. 
Additionally, African-American students are arrested and referred to law enforcement 
more than any other group. While African-American students represent 16% of student 
enrollment, they represent 27% of students referred to law enforcement and 31% of 
students subjected to a school-related arrest.  
The 2002 Southwest Educational Development Laboratory (SEDL) Report, A 
New Wave of Evidence, synthesized research from 51 studies from the preceding decade 
to reach conclusions about the effect of parent involvement on student learning. SEDL 
found, students with involved parents, regardless of their income or background, are 
more likely to (a) earn higher grades and test scores, enroll in higher-level programs, (b) 
be promoted, pass their classes and earn credits, (c) attend school regularly, (d) have 
better social skills, show improved behavior and adapt well to school, and (e) graduate 




 Parental involvement, also referred to as family engagement, is broad and varied 
in its definition. The term refers to interactions taking place within and beyond the school 
day, between parents, families, and school personnel to improve student academic 
achievement (Hill & Tyson, 2009; Fan, Lindt, Arroyo-Giner & Wolters, 2009). Parental 
involvement consists of parental attitudes, behaviors, parenting styles, and activities 




achievement or address behavioral needs (Abdul-Adil & Farmer, 2006). Although 
achievement gaps, sometimes referred to as opportunity gaps, exit among racial 
subgroups across every measure of educational achievement, research suggested parental 
involvement may help to increase student performance (Stinson, 2006; Jackson & 
Remillard, 2005). Hill and Tyson (2009) as well as Jeynes (2003) presented research 
which suggested a high correlation between parental involvement and student 
achievement at all educational levels. This further suggested parental involvement may 
be a useful strategy in decreasing the achievement gap, increasing student engagement 
and supporting the academic activities of African-American students (Abdul-Adil & 
Farmer, 2006; Arnold, Zeljo, Doctorioff & Ortiz, 2008; Weems & Rogers, 2007). 
Research conducted by Henderson and Mapp (2002), suggested when schools supported 
parental involvement and promoted family engagement, the achievement gap decreased 
(Abdul-Adil & Farmer, 2006; Jeynes, 2003; Slavin & Madden, 2001).  
 To assist schools with effective parent engagement, Epstein (2001) outlined six 
types of parental engagement strategies within a school, family and community 
partnership framework:  
1.  Parenting—helping all families to establish supportive home environments;  
2. Communicating—sharing information through the establishment of two-way 
exchanges;  
3. Volunteering—working and organizing parents for school-based events that 
are relevant to academic learning;  
4. Learning at home—providing information and ideas to families that are 




5. Decision-making—encouraging parent participation from diverse backgrounds 
to serve as representatives and leaders on school committees and governance 
activities; and  
 6. Collaborating with community—engaging in community-based activities, 
identifying resources, and integrating services to strengthen school programs.  
These strategies assist schools with increasing their parental involvement. According to 
Epstein, Salinas, and VanVoorhis (2001), schools that implemented the parental 
involvement strategies were more likely to increase student achievement. The African-
American community has a history of devising strategies to improve social conditions 
(e.g., housing, education, economic, health, criminal justice, etc.). It should go without 
saying, African-American parents are willing, as any other parents, to encourage and 
support their children’s efforts to perform well academically (Darter-Lagos, 2006; 
Winbush, 2001). Essentially, for parental engagement to take place, school 
administrators, teachers, counselors and other stakeholders should utilize measures to 
ensure their definition of parental engagement is in alignment with the parents’ definition 
of parental engagement. 
The home has often been a part of the conversation and, at times, the focus of the 
conversation when it comes to academic achievement, especially when discussing 
African-American children. The dynamics and structure of the home can have a 
significant impact on the educational outcomes for African-American males. African- 
American males who grow up in single-parent female-headed households are most at-risk 
for dropping out of school (Ekstrom, Goertz, Pollack, & Rock, 1986; Kunjufu 2002, 




African-American children are raised in a single-parent household. These single-parent 
household can present challenges which impact their children educationally. For 
example, children living in single-parent homes are more likely than their peers in two-
parent homes to encounter inferior schools, underemployment, and low socioeconomic 
status (Milstead & Perkins, 2010); parents are less engaged at home and at school (Pong 
& Ju, 2000); and often lack the necessary economic, parental and community resources 
(McLanahn & Sandefur, 1994; Tillman, 2007). Furthermore, single-family homes 
comprised of low educational attainment and have extended family members in the home 
are more at risk for such issues as family conflict, financial and health problems, and 
substance abuse just to name a few (Alexander, Entwisle, & Kabbini, 2001; Ensminger, 
Lamkin, & Jacobson, 1996; Rosenthal, 1998). African-American males living in a single 
parent household may need to work to help support the family financially. Moreover, 
African-American males living in this type of family structure may have to assist with 
care for younger siblings or older family members.  
African-American parents, considered low income by the federal poverty level, 
are often described as minimally involved in their children’s education and are difficult to 
engage (Chavkin & Williams, 1989; Vincent & Warren, 1998; Kunjufu, 2002, 2005, 
2007). Educators often view African-American parents as a barrier to their children’s 
academic success. However, Valencia and Solorzano (1997) found low-income African-
American parents were involved in supporting their children academically. The 
researchers discovered their parental involvement took place outside of school and school 





Many educators often view single-parent households from a deficit perspective 
(Ainsworth-Darnell & Downey, 1998; Harry & Anderson, 1994; Kunjufu, 2002, 2005, 
2007). Robinson and Werblow (2013) stated, “Educators often hold stereotypical 
attitudes towards African-American parents, blaming them for their child’s academic 
failure, while avoiding critical thinking about the school’s role in perpetuating harmful 
stereotypes” (p. 55). Still, there is a growing body of evidence highlighting many positive 
characteristics African-American parents utilize to help their children successfully 
navigate the p-12 educational system (Robinson & Werblow, 2013). Although many 
African-American parents mistrust the educational system and view it as a “white” 
institution, they are willing to actively participate in their child’s educational endeavors. 
However, these African-American parents often lack the necessary knowledge as how 
best to engage with the school setting (McKay, Atkins, Hawkins, Brown, & Lynn, 2003; 
Ogbu, 2003; Robinson & Werblow, 2013).  
Research discussing family structure found family roles and responsibilities could 
impact the academic achievement of African-American males. This impact often leads to 
school dropout because of the African-American male attempting to balance work, 
caregiver and school responsibilities (Croninger & Lee, 2001). Even though many 
African-American parents value education and encourage their children to do well in 
school, the sons of African-American parents typically perform at lower levels 
academically and have a higher probability of dropping out of school, especially when 
the father is absent (Robinson & Werblow, 2013). Parental involvement is often designed 
and defined by the local school and the school district, thus providing parents and other 




appropriate parental involvement to assist with increasing academic achievement 
(Winbush, 2001, Lawson, 2003; Abdul-Adil & Farmer, 2006; Kunjufu, 2002, 2005). 
Parents are fundamental to the academic success of students. However, more research is 
needed to explore the extent to which support, involvement, influence, and engagement 
of African- American families and communities are identified and self-defined from a 
non-deficit model or inclusive ways (Harper, 2006, 2010).  
Parenting is already a difficult job. The birth of technologies during the 20th 
century was supposed to make life easier and provide more time for family, personal 
interest, or just relaxing has had the opposite effect. Parents are now working longer 
hours and more days during the week and education has changed its teaching and 
communication format, which requires parents to stay abreast of technology and its uses. 
For example, some school systems now use online teaching tools, such as MobyMax as 
well as communication platforms like eClass and ClassDojo, to communicate with 
parents. These new technologies allow parents to communicate with teachers and their 
children to learn 24 hours a day and 7 days a week. Parents of 21st century learners must 
psychologically change the way they view education and communication in order to be 
effective parents (Long, 2004). 
 
Parenting Styles 
 Becoming a parent is a huge undertaking and can evoke many emotions. As a 
parent, the writer has experienced many emotions as my child grows and the world 
evolves. Generally, new parents develop their parenting style utilizing methods their 




developed, and evolved over time because of social science research in Child 
Development. Darling (1999) described the parenting process as complex and involving 
parental behaviors used to influence their children’s behavior. Baumrind (1991), a 
Clinical and Developmental Psychologist, focused much of her work on child 
development and is known for her child/parent behavior study from which three 
parenting styles emerged:  Authoritarian, Authoritative, and Permissive Approaches.   
Darling (1999) and Guran (2007) expanded the parenting styles theory by introducing 
Permissive-Indulgent and Permissive-Uninvolved Approaches. The indicators 
responsible for these parenting styles are parental control and parental warmth.  
Authoritarian Approach:  Authoritarian parents are highly demanding and 
directive, but not responsive. “They are obedience- and status-oriented, and expect their 
orders to be obeyed without explanation” (Baumrind, 1991, p. 62). These parents provide 
well-ordered and structured environments with clearly stated rules. Authoritarian parents 
are divided into two types: non-authoritarian-directive, who are directive, but not 
intrusive or autocratic in their use of power, and authoritarian-directive, who are highly 
intrusive.  
Authoritative Approach: According to Baumrind (1991), authoritative parents 
are both demanding and responsive:  
They monitor and impart clear standards for their children’s conduct. They are 
assertive, but not intrusive and restrictive. Their disciplinary methods are 
supportive, rather than punitive. They want their children to be assertive, socially 




Permissive Indulgent and Uninvolved Approach: Indulgent parents (also 
referred to as “permissive” or “nondirective”) “are more responsive than they are 
demanding. They are nontraditional and lenient, do not require mature behavior, allow 
considerable self-regulation, and avoid confrontation” (Baumrind, 1991, p. 62). Indulgent 
parents may be further divided into two types: democratic parents, who, though lenient, 
are more conscientious, engaged, and committed to the child, and nondirective parents.  
 Uninvolved parents are low in both responsiveness and demandingness. In 
extreme cases, this parenting style might encompass both rejecting-neglecting and 
neglectful parents, although most parents of this type fall within the normal range. 
Because parenting style is a typology rather than a linear combination of responsiveness 
and demandingness, each parenting style is more than and different from the sum of its 
parts (Baumrind, 1991).  
 
Academic Perception 
 Academic Perception is a term representing how a person view’s the academic 
ability of students. This person can be an educator, parent, stakeholder, or community 
member. Collins (2000) suggested African-American mothers have developed a distinct 
perception of schools. This perception is shaped by their perceived low social status 
within an environment that places them at the center of intersecting oppressions such as 
race, gender, and class. Collins (2000) argued the intersecting oppressions are expressed 
in various ways by society. Schools built and normed on mostly white middle-class 
educational values can be viewed as a structural expression of oppression. However, 




programs) coupled with underfunded predominately African-American schools are 
expressions of academic oppression. The perception is further shaped by interactions with 
individuals representing the dominant society such as principals, assistant principals, 
school board members, and other high-ranking school officials.  
 Despite equity advances in the last century in educational opportunity and 
outcomes between the races and sexes, academic stereotypes persist. Traditionally, the 
academic perception of African-American students, especially males, is they have poorer 
academic abilities in all academic subjects’ relative to their white and Asian- American 
peers. These stereotypes directly impact how parents, teachers, administrators and other 
stakeholders perceive the academically ability of African-American male students. This 
has a direct impact on how students perform academically in school.  
 According to the Schott Foundation (2015), opportunity gaps for students of color 
begin in the early years. Their report reviewed data from the National Association of 
Educational Progress (NAEP) for grades 3 and 8. The reading and mathematics data 
outcomes underscored the lack of access to high quality educational resources that were 
readily available to students scoring at proficiency levels in core subjects that undergird 
their educational success. 
 National reading data indicated 38% of white males scored at or above proficient 
on the NAEP assessment in reading, as did 17% of Latino males and 12% of black males 
(Schott Foundation, 2015). Georgia ranked 12th among the 36 states reporting the 
reading proficiency of African-American males. The data also showed Georgia to have a 
21.3% African-American/white gap in reading proficiency. The math data also showed 




Latino males and 45% of white males. Georgia ranked 12th in this category in addition to 
posting a 31.3% African-American/white gap in math proficiency.  
 
Academic Motivation Strategies 
 Children with a positive academic motivation often have a desire to learn, enjoy 
learning-related activities and they understand importance of school. In addition to 
helping children succeed in school, positive academic motivations also assist children 
with recognizing learning is rewarding and important. Children begin to understand how 
learning is essential to all aspects of life—school, work, and community (Maloney, 
Converse, Gibbs, Chloe, Levine, et al., 2015). 
 Researchers suggest children are motivated to learn at birth. Signs of an infant’s 
motivation to learn consist of playing with toys, learning to walk, or attempting to eat 
without help. Children who are encouraged, as infants and preschoolers, to engage in 
learning and discovery will approach all learning opportunities as challenging, 
interesting, and rewarding. A positive academic motivation gives children confidence 
they can succeed if they try hard, learn the material and are encouraged to improve their 
performance (Maloney et. al., 2015).  
 Evidence suggests negative beliefs about learning can emerge. These negative 
beliefs may stem from cultural ideas about learning and academic achievement; negative 
interactions with teachers, and previous school failure just to name a few. Researchers 
have written about these negative beliefs. These books and articles often discuss the 
“Acting White” phenomenon some African Americans experience because of wanting to 




students experience in schools, and failure due to the unrealistic expectations of the 
school (Kunjufu, 1984, 1986, 1988, 1995, 2002, 2005, 2007; Winbush, 2001; Toldson, 
2008; Noguera, 2003, 2010). However, Toldson and Lemmons (2013) study discovered 
students, whose parents had high educational aspirations, showed an interest in their 
children’s academics and provided educational opportunities outside of school, 
performed well academically.  
 
Parental Academic Support 
 Parental academic support, as research indicates, has a significant role on the 
development of a positive self-concept that is statistically related to the academic 
achievement of students (Franco & Levitt, 1998; Gonzalez-Pienda, Nunez, Gonzalez-
Pumariega, Alvarez, Roces, et al., 2002). Fan (2001) suggested parental academic 
support is a multidimensional construct. Researchers Gonzalez-Pienda et al. (2002) and 
Fan (2001) suggested, “some dimensions of parental support may have more visible 
effects on students’ academic achievement than others” (p. 261). Criteria for parental 
support were developed according to six dimensions which were strongly associated with 
school behavior and the student’s attitude towards learning: parental expectations about 
achievement, parents’ belief in their children to achieve academic goals, parental interest 
in school work, satisfaction with academic achievement, parents’ ability to assist with 
homework, and parental enforcement of academic behaviors (Gonzalez-Pienda et al., 
2002). Parents are not directly involved in the day-to-day teaching and learning activities 
taking place in school. Parents and their children’s interactions are generally influenced 




Parents are generally expected to provide financial and other material support for 
their child’s education. Brody and Flor’s (1998) research concurred with one of 
Gonzalez-Pienda et al. (2002) six dimensions of parental support in terms of ability to 
assist with homework. However, Brody and Flor (1998) suggested financial resources, 
the parent’s ability to find tutors, mentors and establish family networks to assist with 
academics, as well as the participation in community partnerships, and religious 
organizations were other forms of academic support. 
 
Family Support 
 Researchers have documented the significance family and community 
relationships have on the academic achievement of African-American students. These 
relationships include immediate and extended family as well as others who have 
significant roles in the students’ life. Ford (1996) suggested family plays a significant 
role in the academic achievement of African-American students. He considered families 
critical in the process of assisting students to develop their ability by modeling expected 
behaviors, providing opportunities and supporting their endeavors.   
 Research has suggested parental influence and family background are the primary 
factors impacting student achievement over time (Coleman 1987). Balli (1998) stated the 
family and home environment can provide children with opportunities for language 
development, social interaction, and stimulation, which help to foster learning and 
achievement in students.  
 Extended family has always played an active and significant role in the African- 




uncles, grandparents, cousins, etc. as well as boyfriends, girlfriends, church members and 
others closely connected to the parents of the African-American student (White & 
Parham, 1990).  
 
Community Support  
Epstein (2001) suggested community support includes “coordinated resources and 
services for families, students, and the school with community groups, including 
businesses, agencies, cultural and civic organizations, and colleges and universities” (p. 
313). The resources and services can include, but are not limited to academic, financial, 
and health (tutoring, rent vouchers, eye glasses). Business, agencies cultural and civic 
organizations can include those such as Wal-Mart, The Department of Health and Human 
Services, Mocha Moms, and the Parents/Teachers Association (PTA). Community 
support can also present itself in the form of local youth recreational sports leagues.  
 
Child-Rearing Strategies 
 Winbush (2001) discussed several strategies African Americans utilize to rear 
their children. He describes these various strategies as “The White Way,” “The Gray 
Way,” and “The Black Way.” Winbush stated he uses colors to introduce these methods 
as a way setting a visual image to discuss how racism impacts the rearing of African-
American boys.  
 “The White Way” strategy is described as a strategy most African Americans 
practice. This strategy assumes that although society places an undue burden on young 
African-American males in the form of police harassment, harsh sentencing in juvenile 




African-American males. This strategy further assumes if problems do arise, they can be 
resolved within a system that is relatively stable and unbiased towards African Americans 
(Winbush, 2001). Parents who utilize this strategy to raise their sons are found in every 
class within the African-American community. These methods are often found in child-
rearing books such as Dr. Spock or Parents magazine. The authors describe these parents 
as totally submitting, psychologically, to whatever system holds their son. Parents rarely 
question the system’s method and will and, in fact, defend the system even if its 
treatment of the African-American boy is questionable (Winbush, 2001).  
 “The Gray Way” strategy of rearing African-American males is characterized by 
parents’ recognizing the systems through which African-American males travel must be 
carefully navigated. Gray Way parents harbor a healthy skepticism about criticism 
received from both black and white teachers, who may not have their sons’ best interest 
at heart. Gray Way parents are often viewed as troublemakers since they take the time to 
carefully review both sides of any issues that may arise between their sons and the 
school. These parents will frequently visit the school, write letters to authority figures and 
challenge disciplinary actions given to their sons (Winbush, 2001). Gray Way parenting 
differs from White Way parenting in the form of a reaction to racism rather than an 
unconscious acceptance of racisms presence. Gray Way parents understand African 
Americans face racism daily, tend to refuse solutions which ignore cultural differences 
among children. Gray Way parents are often viewed as angry and frustrated with the 
school and individuals that seem constant in their denigration of African-American boys 




 Black Way parenting is described as rare. The very essence of their child-rearing 
practices is the belief that utilizing African centered values and methods are the only 
choice in raising healthy African-American males in America. Black Way parents’ homes 
are reflection of their cultural heritage through books, art, and memorabilia. Black Way 
parents also practice the Nguzo Saba of Kwanzaa year around. These parents see their 
sons as warriors battling racism on various levels. Their sons often attend predominately 
White institutions for educational and recreational purposes; however, Black Way parents 
see these institutions as capable of training but not educating their sons. They view their 
sons’ education as belonging to the parents and not the institution. Black Way parents, 
like Gray Way parents, will visit the school frequently and write letters to challenge the 
status quo. The efforts of Black Way parents are geared more towards making systemic 
changes rather than just advocating solely for their son (Winbush, 2001).  
 Lecuyer, Christensen, Kreher, Dearney, and Kitzman (2015) looked at the child-
rearing strategies of 30 young, unmarried low-income African-American mothers. Some 
of the results indicated 83% of the mothers did not view “punishment and discipline” as 
the same. Others viewed them as the same but described them differently. The mothers 
further described their disciplinary strategies in a way that aligns with the strategies of 
Winbush (2001).  
 
School Climate  
Researchers found school climate as having a significant impact on parental 
involvement and academic achievement of African-American males. Several researchers 




curriculum and instructors, in addition to their perception of the school’s and surrounding 
community’s safety (Taske & Schneider, 2001). Perceptions parents have about school 
climate will impact their involvement as well as their sons’ academic achievement, as 
several studies suggest (Griffith, 1998; McGrew & Gilman, 1991; Colbert, 1991; Ogbu, 
1974). Spera, Wentzel, and Matto (2009) reported several studies identified school 
climate variables (e.g., school leadership, physical environment, communication with the 
home) were significant to the parents’ perceptions of the school’s ability to effectively 
facilitate their sons’ academic achievement. Spera et al. stated parental perceptions of 
school climate can be a factor in predicting the academic achievement of low-income 
African-American children.  
 Researchers identified several aspects of school climate impacting academic 
achievement. For example, parents’ perceptions of school safety are often connected to 
school disciplinary practices and the prevalence of school bullying (Farmer, 1999; 
Stockdale, Hangaduambo, Duys, Larson, & Sarvela, 2002). Research indicates academic 
achievement is inversely related to behavioral problems with the school setting (Catalano 
& Hawkins, 1996; Fleming, Catalano, & Oxford, 2002; Herrnkohl, Hill, & Chung, 2003). 
Access to counseling and guidance services was identified as another aspect of school 
climate important to parents. Guidance counselors were perceived, by parents, as having 
a vital role in helping to guide parents and students throughout their educational 
experience (Luthar, 2003; Masten, 2004; Dean, 1989). Lastly, communication between 
the home and school was another important element to parents in terms of how they 
viewed the school’s climate. Examples of communication included, information about 




activities. Parents want information that informs and empowers them as parents, such as 
information about school policies, procedures, school related events, community services, 
and opportunities to participate on school committees. Researchers found a positive 
relationship between school-initiated efforts to inform, empower and involve parents and 
their children’s academic achievement (Greenwood & Hickman, 1991; Epstein, 1996; 
Epstein & Lee, 1995; Hoover-Dempsey, Bassler, & Brissie, 1987).  
 Rolland (2011) suggested school climate encompasses the attitudes, beliefs, and 
values that undergird students’ academic success. Rolland also noted school climate helps 
to shape the communication between and among stakeholders (teachers, parents, 
students, administrators, and community). The researcher further suggested having an 
expectation that groups of diverse students can succeed academically is essential to 
academic productivity and an important step toward improving and fostering student 
academic achievement.  
 
Emergent Themes 
 Several themes emerged from this review of literature. The literature indicates 
parental involvement does impact academic achievement. The literature review suggests 
other factors such as parenting styles, academic motivation strategies, academic support, 
family and community support, child-rearing strategies, and school climate all play a role 
in the parental involvement of single African-American mothers and their ability to 






 This chapter attempted to set the stage for the direction of this proposed research. 
This chapter outlined literature that addressed the issues single African-American 
mothers encounter while rearing academically achieving sons and it outlined factors 












 Research has shown parental involvement and single parent households to have 
an impact on academic achievement. This framework will borrow from three theories to 
help explain the influence of single African-American mothers’ parental involvement on 
their sons’ academic achievement. The three theories include Bandura’s Social Learning 
Theory, Bandura’s Self-Efficacy Theory, and Mowder’s Parent Development Theory. 
The researcher uses the theories to develop an understanding of the connection between 
single African-American mothers’ parental involvement and their sons’ academic 
achievement.  
 
Bandura’s Social Learning Theory 
 Albert Bandura’s Social Learning Theory suggests learning is a cognitive process 
that takes place in a social context. People learn through observing others’ behaviors, 
attitudes, and outcomes of those behaviors. “Most human behavior is learned 
observationally through modeling: from observing others, one forms an idea of how new 
behaviors are performed, and on later occasions this coded information serves as a guide 




effective modeling. However, Motivation is the most helpful for this study and will be 
utilized. 
Effective modeling defines motivation as having a good reason to imitate, which 
includes motives such as past (traditional behaviorism), promised (imagined incentives), 
and vicarious (seeing and recalling reinforced model). In addition to the four key 
conditions, another key component to social learning theory is Reciprocal Determinism. 
Bandura’s “reciprocal determinism” suggests the world and a person’s behavior cause 
each other whereas behaviorism essentially states one’s environment is the cause of one’s 
behavior (Bandura, 1986). The environment, the individual and the behavior itself are 
influenced by both the social world and personal characteristics. The connection of 
Bandura’s Social Learning Theory to academic achievement was important because this 
theory aided in the identification of the factors that influenced academic achievement. 
The theory aligned with the following independent variables: Parental Involvement, 
Parenting Style, Academic Motivation, Academic Resources, Family Support, 
Community Support, Child-Rearing, and School Climate.  
 
Bandura’s Self-Efficacy Theory 
 According to Bandura (1997), self-efficacy is “the belief in one’s capabilities to 
organize and execute the courses of action required to manage prospective situations” 
(p. 50). Self-efficacy is a person’s belief in their ability to succeed in a situation. Bandura 
describes these beliefs as determinants of how people think, behave, and feel. 
Researchers have demonstrated that self-efficacy can have an impact on everything from 




children deal with a wide variety of experiences, tasks, and situations. Moreover, self-
efficacy continues to evolve throughout life as people acquire new skills, experiences, 
and understanding (Bandura, 1995).  
 Bandura suggested all people can identify goals they would like to accomplish. 
These goals include changes they would like to make and life achievements. However, 
moving forward with an action plan is often not simple or easy for some. Bandura 
discovered an individual’s self-efficacy plays a major role in how goals, tasks, and 
challenges are approached by individuals. Individuals with a strong sense of self-efficacy 
view challenging problems as tasks to master, develop a deeper interest in the activities in 
which they participate, form a stronger sense of commitment to their interests and 
activities, and recover quickly from setbacks and disappointments.  
Bandura’s Self-Efficacy Theory identified Mastery Experiences, Social Modeling, 
Social Persuasion, and Psychological Responses as four major sources of self-efficacy. 
Mastery Experiences are defined as task performed successfully; Social Modeling is 
defined as seeing others, like oneself, succeed at performing task; Social Persuasion is 
defined as verbal encouragement that assists in overcoming self-doubt; Psychological 
Responses is defined as moods, emotional states, physical reactions and stress levels 
which impact how a person feels about their ability in a particular situation. Bandura’s 
Self-Efficacy Theory provided the researcher with insight into how parents identified and 
accomplished goals. The theory aligned with the independent variables: Parental 
Involvement, Parenting Style, Academic Motivation, Academic Resources, Child-





Mowder’s Parent Development Theory 
 Originally called the Parent Role Development Theory (PRDT), the Parent 
Development Theory (PDT) considers parenting by examining the important social role, 
which parents play (Mowder, 2005). The parent role is important to understand since it is 
through this role individuals perceive what parenting involves and consequently parent 
children. PDT defines who parents are, examines the parent role individuals’ play, 
clarifies how parents and parenting develop and change over time, and explains how the 
parent role relates to parenting activities. The PDT addresses the issue of parenting by 
examining how parents, their parent role perceptions, and consequent parenting shifts and 
changes over time as parents adjust and respond to their own experience, their children, 
the parent-child relationship, family dynamics, and the social-cultural milieu. Therefore, 
the PDT is a resource for child developmentalists, counselors, psychologists, social 
workers, teachers, and other child-oriented professionals who seek to understand parents 
and parenting, especially in relation to children's growth and development. 
Research associated with the PDT reveals individuals tend to perceive the parent 
role as including six primary characteristics: bonding (i.e., the affection, love, and regard 
parents feel and display toward children), discipline (i.e., setting limits and assuring 
children respond and adhere to boundaries and rules), education (i.e., guiding, informing, 
and teaching children), general welfare and protection (i.e., attending to children’s needs 
such as food, clothing, and shelter and protecting them from harm), responsively (i.e., 
perceiving children’s needs and responding to calls for assistance), and sensitivity (i.e., 
accurately matching parental response to children’s needs) (Mowder, Harvey, Moy, & 




The Parent Development Theory aligned with the following independent 
variables: Parental Involvement, Parenting Style, Academic Motivation, Academic 
Resources, Family Support, Community Support, Child-Rearing, and School Climate. 
This theory provided insight as to how parents utilize the six primary characteristics.  
 
Definition of Variables 
Dependent Variable: Academic Achievement – Historical Overview 
An educational construct used to indicate the extent to which the student has 
mastered educational material, usually in the areas of math, science, social studies, 
language arts and reading at the elementary school level. The educational material used to 
develop a student’s academic achievement profile includes daily assignments, subject test 
and report cards. Professionals in the field of academia have varying definitions of 
academic achievement. A general consensus is that academic achievement is considered a 
benchmark of academic progress (Oxford Bibliographies). Academic achievement is 
measured in a variety of academic subject areas such as math, science, language arts, 
social studies as well as reading.  
 Academic achievement represents performance outcomes used indicate the extent 
to which a person has accomplished specific goals that were the focus of activities in 
instructional environments, such as schools. According to the Schott Foundation (2015), 
opportunity gaps for students of color begin in the early years. Their report reviewed data 
from the National Association of Educational Progress (NAEP) for grades 3 and 8. The 




educational resources that were readily available to students’ scoring at proficiency levels 
in core subjects that undergird their educational success. 
 National reading data indicate 38% of white males scored at or above proficient 
on the NAEP assessment in reading, as did 17% of Latino males and 12% of African-
American males (Schott Foundation, 2015). Georgia ranked 12th among the 36 states 
reporting reading proficiency of African-American males. The reading data also showed 
Georgia to have a 21.3% African-American/white gap in reading proficiency, while the 
math data showed 13% of African-American males scored at or above proficient 
compared to 21% of Latino males and 45% of white males. Georgia ranked 12th in this 
category in addition to posting a 31.3% African-American/white gap in math proficiency.  
 Parental Involvement plays a vital role in the academic achievement of African- 
American male students. Rolland (2011) found parents who were involved in their child’s 
education through school visits, serving as a volunteer and providing school supplies, 
motivated their child to stay focused on school tasks. The students recognized the value 
parents placed on an education and adopted those same values. Ferguson (2007) contends 
a learning-at-home-disparity appears at all income levels within African-American 
families. His study found the mother’s level of educational attainment corresponded to 
the number of books in the home and reading at home was related to academic 
achievement. Moreover, the academic achievement of parents can impact the parent’s 





Parental Involvement is defined as parents’ level of interaction with the school 
and their children their children to promote academic success (Hill, Castellino, Lansford, 
Nowlin, Dodge, et al., 2004).  
 Parenting Style consists of four dimensions of parent-child interactions: parental 
control, maturity demands, clarity of communication, and nurturance (Ishak, Fin Low, & 
Li Lau, 2012). 
Academic Perception is a term representing how a person views the academic 
ability of students. That person can be an educator, parent, stakeholder, or community 
member. Collins (2000) suggested African-American mothers have developed a distinct 
perception of schools. This perception is shaped by their perceived low social status 
within an environment that places them at the center of intersecting oppressions such as 
race, gender, and class. Collins argued the intersecting oppressions are expressed in 
various ways by society. Schools built and normed on mostly white middle-class 
educational values can be viewed as a structural expression of oppression. However, 
testing used as a gate-keeping tool to limit access to educational programs (such as gifted 
programs) coupled with underfunded predominately black schools, are examples of 
academic oppression. This perception is further shaped by interactions with individuals 
representing the dominant society such as principals, assistant principals, school board 
members, and other high-ranking school officials.  
Academic Motivation Strategies are strategies used to help students find school 




Academic Support is defined as resources parents utilize to help support the 
child academically, such financial resources, parent’s ability to assist with academic 
work, or finding others such as tutors, mentors; also includes, participation in community 
partnership opportunities, support from religious organizations, academic collaborations 
and family networks (Brody & Flor, 1998).   
Family includes immediate and extended members related by marriage, 
bloodlines, or people considered close to the family. These close family friends may be 
lifelong friends of the parents, church members and or a part of organized activity groups 
(e.g., football, basketball, chess, robotics, etc.) located within proximity of the family’s 
residence or the children’s school (Epstein, 2001).  
Community consists of not only the neighborhoods where students’ homes and 
schools are located, but also any neighborhoods that influence their learning and 
development (Epstein, 2001). Community also includes organized and coordinated 
efforts of various groups (businesses, cultural and civic organizations, youth sports 
leagues, etc.) to provide students and families with resources and services.  
Child-Rearing strategies: For the purpose of this paper, child-rearing strategies 
refer to parents whose parenting repertoires for addressing poor achievement include 
punitive responses and those whose repertoires do not. These repertoires are based on 
racial and social class criteria (Winbush, 2001).  
School Climate refers to the quality and character of school life. School climate 
is based on patterns of students', parents' and school personnel's experience of school life 
and reflects norms, goals, values, interpersonal relationships, teaching and learning 




Relationship among the Variables 










Figure 1. Relationship among the variables. 
 
Limitations of the Study 
The research for this study is limited by several factors: 
1. The study is based on a single sample of single African-American mothers and 
therefore may not apply to all single African-American mothers.  
2. The site selection for this study is convenient to the researcher. Agencies, other 
than The Center, could also have been well suited for consideration.  
3. The participants may not have fully disclosed information that is directly related 
to their parental involvement.  






 This chapter presented the theoretical framework related to African-American 
mothers’ parental involvement and its impact on their sons’ academic performance. The 
theories in this chapter contributed to the researcher’s understanding of how parental 




























This study utilized a qualitative approach known as phenomenology. Qualitative 
research is concerned with nonstatistical methods of inquiry and analysis of social 
phenomena that engage participants who were intentionally and purposively selected for 
the study. To examine specific issues and problems, qualitative research exacts detailed 
descriptions from the perspective of participants (Gall, Gall, & Borg, 2007). Creswell 
(2007) defined qualitative research as “a means for exploring and understanding the 
meaning individuals or groups ascribe to a social or human problem” (p. 37). This form 
of inquiry in educational research offers several advantages: (a) it produces more in-depth 
and comprehensive information, (b) it produces a holistic understanding of the 
phenomenon, and (c) participants are observed in their natural setting (Gall, Gall, & 
Borg, 2007; Creswell, 2007). A result of its emergent design—void of predetermined 
outcomes—qualitative research allows the researcher to focus on the process as well as 
the result (Creswell, 2007).  
 According to Creswell (2007), a phenomenological study is used to explain a 
phenomenon through the lived experiences of human participants. The tenets of this 




everyday lives. The phenomenon of single African-American mothers’ influence on the 
sons’ academic achievement can be quantified with the use of demographic statistics, 
charts and percentages, a phenomenological design is required to understand the beliefs, 
attitudes, thoughts, and perceptions of single African-American mothers as it pertains to 
their sons’ academic achievement.  
 Bracketing is a major component of phenomenological research. Bracketing is the 
deliberate attempt of researchers to set aside their own belief about the phenomenon 
under investigation or what the researcher already knows about the subject prior to and 
throughout the phenomenological investigation. Bracketing is a means of demonstrating 
the validity of the data collection and analysis process (Chan, Fung, & Chien, 2013).  
Assumptions and generalizations are made about single African-American 
mothers’ influence on their sons’ academic achievement must be set aside to create a 
more accurate study. This phenomenological study focuses on collecting data, analyzing 
the data, and allowing single African-American mothers to lend their voice to educational 
leaders and other stakeholders.  
 
Description of the Setting 
 The Parent Center is a community based 501(c) 3 non-profit agency. The Parent 
Center was incorporated in 2001, is in the Metro Atlanta area, and serves several of the 
metro Atlanta counties. The Parent Center’s mission is to empower and equip single 
parents with the necessary tools, resources and support to enable them to create a healthy 
home environment and nurture their children into a productive and successful adulthood. 




from various demographic categories such as socioeconomic status, educational 
background, age, number of kids, religious beliefs, race and ethnicity to name a few. The 
Parent Center provided services to 93 single-family homes in 3 counties during their 
2015-16 Fiscal Year. Those single-family homes were 99% female and 90% African 
American. The Parent Center also serves students from various school districts who live 
in different metro Atlanta Counties. The researcher utilized participants whose sons 
attend school in the Land Grant School District (LGSD).  
 The Land Grant School District is located outside of metro Atlanta in a county 
with a population of about 895,000 residents and where the population of people of color 
is greater than the white population. LGSD is the largest school system in Georgia, serves 
more than 170,000 students. LGSD has been a finalist and winner of The Broad Prize for 
Urban Education. LGSD has an African-American student population of 55, 392 of 
which 28,367 are males. LGSD served 67, 239 students in grades 1 through 5 in 80 
elementary schools across the district.  
 
Sampling Procedures 
The researcher utilized a purposeful sampling, specifically in the selection of 
participants, the type of sampling used, and the consideration for the sample size. The 
Parent Center was chosen for this study because The Parent Center assists single mothers 
by providing services to children in the form of after school tutorial and academic 
enrichment activities. The Center also provides parents with parenting workshops 
designed to address the needs of parents. These workshops provide parents with insight 




leadership skills. The Center also provides financial resources as well as toys for 
Christmas to families meeting the financial requirement. The Center has over 100 single 
African American mothers. The single mothers range in age from under 21 years of age 
to over 50 years of age. Their educational levels range from no high school diploma to 
graduate and professional degrees. Participants were randomly selected based on 
demographic information such as single parent, female, African American, and son in 
elementary school. The researcher asked parents to provide copies of students’ progress 
reports to ensure students were currently in elementary school and achieving 
academically.  
 The researcher created the survey. The Parent Center Director and the researcher 
distributed the survey during several weekly parent center meetings. The Parent Center 
Director collected the completed surveys and returned them to the researcher in a sealed 
envelope. The researcher utilized the survey’s demographic information to identify 
individuals to participant in individual interviews and focus groups.  
Once participants were identified and agreed to participant, the researcher 
scheduled times for individual interviews with participants where the researcher asked 
eleven open ended questions in addition to follow up questions when appropriate. Lastly, 
the researcher scheduled and conducted a focus group with participants. The researcher 
asked interview and focus group participants for permission to audio record the 





Working with Human Subjects 
 To complete this study, the researcher obtained permission from all approving 
entities. The researcher secured permission from Clark Atlanta University’s Institutional 
Review Board (IRB) and The Parent Center’s President. The researcher provided The 
Parent Center’s President with a letter of intent. Data collection took place for the sole 
purpose of this study. The researcher provided The Parent Center’s participants with a 
statement of confidentiality, indicating participation is strictly voluntarily, and 
participants are welcomed to cease participation at any time. Additionally, the researcher 
assigned aliases to maintain and assure the confidentiality of participants.  
 
Instrumentation 
 The study utilized three types of instrumentation: survey, semi-structured 
individual Parent and Parent Center Director interviews, and focus groups. The survey 
contained 17 items, the semistructured individual interview contained 16 items as well as 
follow-up questions, and the focus group utilized nine items in addition to several follow 
up questions. The mothers identified from the qualifying questionnaire (Appendix A) 
were invited to participate in a semistructured individual interview (Appendix B), and 
focus group (Appendix C).  
 The instrumentation questions aligned with the research questions in Chapter I. 
The questions were broadly structured and, in some cases, supported by follow-up 
questions to allow participants to provide rich and in depth responses. All three data 




to ensure coverage, understanding and keep all discussion relevant to the purpose of the 
study (Jacobs & Ferguson, 2012).  
 
Participants/Location of Research 
 The participants consisted of single African-American mothers with sons in first 
through fifth grades who have an 80% (B) average. The research took place at The Parent 
Center’s office. The Parent Center is a non-profit organization located in one of the 13 
metro Atlanta counties that The Center serves. The Parent Center was established in 2001 
and is dedicated to supporting single-parent families in the metro Atlanta area. The Parent 
Center was chosen for this study because The Parent Center assists single mothers. It has 
over 100 single mothers who are African American. The single mothers range in age 
from under 21 years of age to over 50 years of age. Their educational levels range from 
no high school diploma to graduate and professional degrees. 
 
Data Collection Procedures 
 Prior to conducting the study, the researcher obtained approval from the 
Institutional Review Board (IRB) of Clark Atlanta University. Data collection started 
with the qualifying questionnaire.  
 
Parent Survey 
The study began with the use of a written survey disseminated the researcher and 
Parent Center Director in person. The survey was used to prescreen participants for study 
selection. The survey included only closed-ended questions. The researcher asked the 
parents to use the previous semester’s report card to answer any questions involving 




(Appendix D). Participants were given 30 minutes to complete the qualifying survey. 
After the participants completed the preliminary survey, the researcher identified 
qualified participants and then randomly selected 20 mothers to participant in semi-
structured individual interviews and focus group.  
The survey participants’ demographics varied in terms of relationship status, 
educational attainment, age, income, and PTA/PTO. Forty-six identified as single, 
meaning they have never been married, 11 identified as divorced women, 2 identified as 
separated, and 1 identified as widowed. Educationally, all had completed high school, 30 
of the mothers had a bachelor’s degree, 10 had earned a master’s degree, and 15 mothers 
had earned an associate or two-year technical degree. The participants ranged in age from 
31 years to 50 years old. Ten of the mothers earned at least $60,000 per year, 30 of the 
mothers earned at least $50, 000 per year, 19 of the mothers earned at least $45,000 per 
year, and 1 mother earned at least $25,000 per year. The mothers worked in state 
government, corporate America, and local school districts. Several earned additional 
income through a home-based small business. Forty-five parents (75%) identified their 
son as having at least a B average.  
 
Semistructured Individual Interviews 
The researcher utilized a semistructured interview protocol with 15 questions and 
several follow-up questions. The researcher asked permission to record the 
semistructured interviews. If any participant was uncomfortable with audio recording, the 






The researcher conducted a focus group as the third and final step of the data 
collection process. The focus group questions focused on addressing the needs of the 
majority and not the individual. The focus group served to illuminate or bridge 
connections of other findings presented in earlier data collection methods.  
 
Description of Data Analysis Methods 
The key characteristic of qualitative data collection is the collection of data in 
natural settings that is sensitive to the people and places under study. Data analysis 
utilizes both inductive and deductive methods to establish patterns or themes. Qualitative 
research focuses on information where the final written report or presentation includes 
the voices of participants, the interpretation of the problem, and the report’s contribution 
to the literature or a call for change (Creswell, 2013). The researcher collected data 
provided via survey and face-to-face semistructured individual interviews to develop 
themes. The researcher collected additional data utilizing a focus group to further develop 
themes. Once the data was collected, the researcher gathered and coded the collected data 
to fit into familiar themes.  
Next, the researcher coded the data for themes across sources and organized the 
information accurately to reflect the data source represented. The researcher used 
Methodology Triangulation with the three data sets (survey, interviews, and a focus 
group). The researcher ensured validity and ethical considerations, while fulfilling all 
research objectives. To ensure external validity, the researcher kept a detailed account of 




secured by the distribution of the four instruments: Parent Surveys, Parent Interviews, 
Parent Center Director Interview (Appendix E), and Focus Group. To ensure reliability, 
the researcher did multiple reviews of the audio-recordings as well as created a codebook 
for the identified recurring themes. The use of pattern building, explanation building and 
logic models intensified the validity of the study (Merriam & Tisdell, 2016). The 
researcher used IRB’s polices as a guide for ethical considerations such as “Do no harm,” 
and confidentiality while working with participants.  
 
Summary 
The fundamental design of this study was to explore the influence of single 
African-American mothers’ parental involvement on their sons’ academic achievement. 
The researcher utilized a qualitative design with four data sources for triangulation to 
assist with dissecting the influence of the elements. The researcher personally captured 
and secured all data pertaining to the study. Once the study was complete, the researcher 







ANALYSIS OF THE DATA 
 
 
 This chapter displays the qualitative data collected during the study. The study is 
best described as a phenomenological study. According to Creswell (2007), “A 
phenomenological study describes the meaning for several individuals of their lived 
experiences of a concept or a phenomenon. Phenomenologists focus on describing what 
all participants have in common as they experience the phenomenon” (pp. 57-58).  
The purpose of this phenomenological study sought to determine the influence of 
single African-American mothers’ parental involvement on their sons’ academic 
performance. The qualitative data reflect the thoughts, ideas, attitudes, and feelings of the 
African-American mothers and the center’s director. The researcher utilized four 
different data sources to ensure the triangulation of the data. One data source consisted of 
a survey. The survey captured demographic information as well information directly 
related to the research questions of 60 participants. The researcher conducted 
semistructured individual interviews as the second data source with six single mothers. 
The third data source consisted of a focus group that was conducted with six different 
single mothers. The researcher also interviewed the Center’s director as a fourth data 
source. The interview with the Center’s director helped to substantiate some of the 
questions the researcher asked the participants during the individual interviews based on 




Analysis of the Survey 
All 60 participants identified as female and 53 identified as African American. 
The survey participants’ demographics varied in terms of relationship status, educational 
attainment, age, income, and PTA/PTO. Forty-six participants identified as single, 
meaning they have never been married, 11 identified as divorced women, 2 identified as 
separated, and 1 identified as widowed. Educationally, all had completed high school, 30 
of the mothers had a bachelor’s degree, 10 had earned a master’s degree, and 15 mothers 
had earned an associate or two-year technical degree.  
The participants ranged in age from 31 years to 50 years old. Ten of the mothers 
earned at least $60,000 per year, 30 of the mothers earned at least $50, 000 per year, 19 
of the mothers earned at least $45,000 per year, and 1 mother earned at least $25,000 per 
year. The mothers worked in hospitals, state government, corporate America, and local 
school districts. Several earn additional income through a home-based small business. 
One hundred percent of the participants had a son currently attending school in 
grades 1 through 5. Forty-five parents (75%) identified their son as having at least a B 
average. One hundred percent of the participants said they did help their son with 
homework and had established rules for completing homework assignments. One 
hundred percent of the surveyed participants stated they have high expectations for their 
sons and they discuss their son’s academic performance weekly. Sixty of the participants 
described their parenting style as affectionate, disciplinarian, guide, protector, and 
sensitive. However, 10 of the parents included the other word, “responsive.” Lastly, 45 of 
the 60 participants stated they were involved with the PTA/PTO and 15 parents stated 




Demographics of Individual Interviewees and Focus Group  
Individual interview and focus group participants’ demographics were as follows: 
Six of the participants identified as single, meaning they have never been married, 4 
identified as divorced women, 1 is currently separated and has been separated for several 
years, and 1 has been a widow for more than 10 years. Educationally, one mother only 
completed high school, one attended a four-year college until her sophomore year, two 
had completed trade school, two earned bachelor degrees, and six earned graduate 
degrees. PTA/PTO membership was 50% Yes; however, those six participants were only 
financially active and did not attend any meetings or PTA/PTO sponsored activities (see 
Table 1).  
 
Table 1 













RW Single Associate/Trade Degree 36-40 No Yes 
EP Single Bachelor Degree 41-45 No Yes 
KW Separated Associate/Trade Degree 31-35 Yes Yes 
MG Single Graduate Degree 31-35 No Yes 
WM Widow Some College 46-50 Yes Yes 
SK Divorced Bachelor Degree 41-45 Yes Yes 



















AJ Divorced Graduate Degree 41-45 No Yes 
PM Single Graduate Degree 31-35 Yes Yes 
LH Divorced Graduate Degree 46-50 Yes Yes 
TH Divorced Graduate Degree 46-50 Yes Yes 
SS Single Graduate Degree 41-45 No Yes 
 
 Data collection was grounded in the research questions (Table 2). The researcher 
chose various data sources based on the data sources ability to provide answers and 
insight for each question. First, a survey was conducted to identify participants for the 
study and to answer certain questions that pertained to the research questions. The survey 
provided some common themes among the actual participants. Second, the researcher 
conducted individual interviews to identify the variables that impact academic 
achievement. The individual interviews offered the most in-depth information and were 
the strongest source chosen. The researcher conducted the interviews. The individual 
interviews also served as the source for identifying the major themes. Lastly, the 
researcher conducted a focus group with six individuals. The focus group participants 
provided insight that mirrored the responses of those who participated in the individual 
interviews. The survey provided answers to six of the nine research questions. The 
interview answered all nine research questions and the focus group provided answers to 






Research Coding Matrix 
Research Questions Interviews Focus Group Surveys 
RQ1:  Is there a relationship between parental involvement  
 and academic achievement?  
X X X 
RQ2:  Is there a relationship between parenting style and 
academic achievement? 
X  X 
RQ3: Is there a relationship between parents’ perception of 
academic achievement and actual performance?  
X  X 
RQ4: Is there a relationship between academic motivation 
strategies and academic achievement? 
X  X 
RQ5: Is there a difference between parental resources to 
support child academically and academic achievement? 
X X X 
RQ6: Is there a relationship between family support and 
academic achievement? 
X X  
RQ7: Is there a relationship between child-rearing strategies 
and academic achievement? 
X X X 
RQ8: Is there a relationship between school climate and 
academic achievement?  
X X  
RQ9: Is there a difference between community support and 
academic achievement?  
X X  
 
Analysis of the individual interviews produced themes from all nine categories. 




Director produced eight. Tables 3 and 4 outline the categories and the number of themes 
identified by the researcher.  
 
Table 3 
Outline and Definition of Themes 
Data Codes Category Themes Definition 
DC 1A Parental Involvement Assist with homework A Parents level of 
interaction with the 
school and their 
children their 
children to promote 
academic success. 
DC 1B  Volunteers at school  
DC 1C  Communicates with teacher/ 
school 
 
DC 1D  Engaged in academic activities 
outside of school 
 





DC 2B  Disciplinarian  








Table 3 (continued) 
 
Data Codes Category Themes Definition 
DC 3A Academic Perception Do his best An educational 
construct used to 
indicate the extent to 
which the student has 
mastered educational 
material. 
DC 4A Academic Motivation  
Strategies 
Athletics Strategies used to 
help students find 
school meaningful 
and foster learning. 
DC 4B  Library  
DC 4C  Museum  
DC 5A Academic Support Internet Resources that 
parents utilize to help 
support the child 
academically. 
DC 5B  Library  
DC 6A Family Support Older Siblings Family includes 
immediate and 
extended members 








Table 3 (continued) 
 
Data Codes Category Themes Definition 
DC 6B  Grandparent(s)  
DC 6C  Aunts/Uncles  
DC 7A Child-Rearing 
Strategies 
Take away things Parents whose 
parenting repertoires 
for addressing poor 
achievement include 
punitive responses 
and those whose 
repertoires do not. 
These repertoires are 
based on racial and 
social class criteria. 
DC 7B  Verbal praise/reprimand   
DC 8A School Climate Email School climate refers 
to the quality and 
character of school 
life. 
DC 8B  Phone Calls  
DC 8C  Face to Face meetings  











Table 3 (continued) 
 
Data Codes Category Themes Definition 
DC 9A Community Support Transportation Individuals and 
groups who assist 
others and are 
usually connected 
through some mutual 
interest.  
DC 9B  Safety  
 
Table 4 
Categories Per Data Source 
 Parent Individual Parent Focus Parent Center Director 
Category Interview Group Survey Interview 
Parental Involvement 4 1 1 0 
Parenting Style 3 0 3 1 
Academic Perception 1 0 1 1 
Academic Motivation Strategies 3 0 1 1 
Parental Resources 2 2 1 1 
Family Support 3 3 0 1 
Child-Rearing Strategies 2 2 1 1 
School Climate 4 4 0 1 







 The researcher conducted six individual interviews during times convenient for 
the participants. The interviews were conducted in different locations. They were 
convenient and private, but allowed candid discussion to occur. Some of the locations 
included the center where the study was based, a public library, coffee shops, and 
restaurants. Prior to each interview, the researcher reviewed the statement of consent with 
the participant and answered any questions before requesting the participant’s signature. 
The researcher used a smart phone to record the interview and a note pad to write 
additional notes, if needed, during the interview session. The individual interviews 
revealed 25 themes (see Table 5).  
 
Table 5 











Parental Assist with homework x x x 
Involvement Volunteers at school x  x 
 Communicates with Teacher/School x x x 
 Engaged in activities outside of  x x x 
 School    
Parenting Affectionate x x x 
Style Disciplinarian x x x 
 Protector x x x 
Academic Doing his best x x  
















Academic Athletics x x x 
Motivation Library x x x 
Strategies Museum  x x 
Parental Internet x x x 
Resources Library x x x 
Family Older siblings   x 
Support Aunts/Uncles x x x 
 Grandparents  x  
Child-Rearing  Takeaway things x x x 
Strategies Verbal praise/reprimand x x x 
School Communication x x x 
Climate Receptive Administration/Faculty x x x 
Community Transportation   x 
Support Safety    











Parental Assist with homework x x x 
Involvement Volunteers at school x x x 
 Communicates with Teacher/  x x x 
 School    
 Engaged in activities outside of  x x x 














Parenting Affectionate x x x 
Style Disciplinarian x x x 
 Protector x x x 
Academic  x x x 
Perception Doing his best    
Academic Athletics x x x 
Motivation Library x x x 
Strategies Museum x  x 
Parental Internet x x x 
Resources Library x x x 
Family Older siblings  x  
Support Aunts/Uncles x x x 
 Grandparents  x x 
Child-Rearing  Takeaway things x x x 
Strategies Verbal praise/reprimand x x x 
School Communication x x x 
Climate Receptive Administration/Faculty x x x 
Community Transportation x x x 
Support Safety x x x 





All responses to the individual interviews related back to the nine research 
questions. This section presents the nine research questions, a narrative of the responses 
and, for some questions, a direct quote from one of the participants.  
 
Analysis of the Interviews 
RQ1: Is there a relationship between parental involvement and academic 
achievement?  
The director of the Center where the research was conducted stated she sees the 
impact of parental involvement with the students who attend the after-school programs 
the center provides.  
There’s a difference in the performance of the kids whose parents come and pick 
them up and asks the program Director, ‘What did they work on today? How are 
they doing?’ It’s a difference in their performance vs. the ones where the kids 
walk to the program by themselves and then walk home and we never see those 
parents. Those are the kids who typically struggle more. The parents who are 
more involved will come to us and let us know in what areas their kid is 
struggling and to make sure they do extra work in those areas. (Personal 
communication, March 3, 2017)  
All six participants described their involvement as assisting with homework, 
volunteering at the school, communicating with teacher/school and engaged in 
educational activities outside of school. Four participants discussed volunteering at their 
son’s school to read, help with school activities such as plays, classroom parties, etc. All 




about an assignment or grade their child received. Three of the participants discussed 
frequenting the library and museums as a form of academically engaging their son 
outside of school. One parent, RW, had this to say about her involvement: “I do his 
homework with him, read with him, go to the career center with him; whatever he needs 
help with. If he needs to go to the library, I’m highly involved. I volunteer if they need 
anything done during school. I’m very hands-on” (personal communication, March 14, 
2017). RW, unlike the other parents, can be highly involved due to her owning a small 
business. Five parents stated they would like to be more involved at the school. However, 
their work schedules sometimes conflicted with the school’s needs.  
RQ2:  Is there a relationship between parenting style and academic achievement?
 All six participants described themselves as strict, no nonsense, motherly, fun and 
protective which was in alignment with the terms affectionate, disciplinarian, and 
protector. All six participants stated they developed their sense of parenting style based 
on their childhood experiences with their own parents. Parents displayed their affection 
for their children by stating they loved them, buying things they wanted, spending quality 
time with them, etc. They disciplined their sons by taking away cell phones, 
extracurricular activities and other things identified as fun for the child. Mothers 
demonstrated their protective side by monitoring friendships, ensuring they have reliable 
transportation to and from activities when they cannot take them, as well as providing 
them with a safe living environment. KW stated the following:  
It’s a little all over the place. Well, I mean when you go into a parenting situation 
you really don’t have anything to go off of besides how you were parented and 




it. The rest of the stuff I’m just kind of winging it. I think, it’s more difficult for 
me to parent my son than daughter. I wanna be tough on him because the world is 
going to be tough on him, but not so tough that he grows to expect that from a 
woman. I don’t want to kill his spirit, or berate him. I almost wanna like protect 
his ego. I am big on discipline, like keeping in line. I want him to be well-
mannered, well-behaved, and his behavior impacts obviously how he’s going to 
do in school. Like, if you’re misbehaving then you’re not on task. Being a 
disciplinary is big. Extra-curricular activities are not going to happen. (Personal 
communication, March 9, 2017)  
The researcher asked the clarifying question, “So you’re a disciplinarian and nurturer,” to 
which KW responded, “Right! Also, I will evaluate how I handled certain situations to 
see if I could have done something different or how well what I did worked or didn’t 
work” (personal communication, March 9, 2017).  EP stated,  
My parenting style I would say is motherly. I’m kind of very protective, 
understanding, more or less trying to remain calm even though the situation 
maybe exploding. I have to be the disciplinarian as well when it comes to it. But 
since we started out early, the discipline is in place so that’s not so much of an 
issue anymore. But I would just say, motherly. (Personal communication,  
March 9, 2017)  
RQ3:  Is there a relationship between parents’ perception of academic 





 Five of the six participants of this study defined academic achievement as the 
student, “Doing his best.” The participants were more concerned with effort than a high 
numeric or letter grade. One participant, WM, answered the question as follows: “Doing 
your best and grasping knowledge of what you’re trying to do. It doesn’t have to be A’s 
all the time, but making sure you’re doing your best” (personal communication, March 
15, 2017). Another parent, MG, had a similar response to the same question about 
academic achievement:  
Applying your best self every day in the classroom. Academic achievement is 
asking questions, not being afraid to admit when you don’t know how to 
something and having the courage to ask for help. I find that, oftentimes, that my 
son would allow questions not to be asked until he doesn’t have a choice. And so, 
getting him out of that has really allowed him to flourish academically; gaining 
confidence. (Personal communication, March 23, 2017) 
Participant KW presented an entirely different perspective when it came to academic 
achievement. KW stated,  
I’m a little rough, because all through school I was a 4.0 student. So I don’t 
expect anything less from my son. I just feel like if you’re really doing your best 
then it will show in your grades. I define it as your bringing home A’s. That 
you’re showing up and doing your best every homework assignment, project, 
class work; you’re doing your best and your best should be excellent. (Personal 
communication, March 9, 2017) 
 Moreover, all six participants said they envisioned their son completing high 




high school. One parent stated she could see her son attending a trade school, two or four-
year college, or university. Five parents were adamant about their son attending a four-
year college or university. Each participant also stated they would be supportive of 
whatever their son chose to do beyond high school.  
RQ4:  Is there a relationship between academic motivation strategies and 
academic achievement?  
 During the individual interviews, athletics emerged as the common theme among 
all six participants. Five of the six sons participated in one or more organized athletic 
activity. The one son, who did not participate in an organized sport, was physically active 
with outdoor activities such as running, walking, biking and mountain climbing with his 
mother and or father. Three of the six parents discussed taking their sons on outings to 
museums and the library. Two of the six participants’ sons were active in a chess and 
robotics clubs. One the six participants stated they attend movies that have an educational 
significance like the movie “Hidden Figures.” When asked the interview question that 
corresponds to this research question, WM responded as follows: 
They visit the library, they go to the park, and they have a lot of extra-curricular 
activities. We spend a lot of time with family and we try to go on vacation every 
summer. I think everything we do is educational. If it’s just us talking about the 
weather while we’re out riding or how cars are made; like I was raised in a place 
where it snowed and how different it is from here.” (Personal communication, 




WM has two kids which is why she used the pronoun “They.” Additionally, she did not 
mention, in this question, that her son played organized basketball; however, she 
discussed his participation in the sport in a previous question.  
RQ5:  Is there a relationship between parental resources to support child 
academically and academic achievement? 
 For this question, the two emerging themes were the Internet and library. All six 
participants considered these two resources as their main resources for assisting their 
sons. One parent, WM, commented,  
I think there are a lot of resources. But it takes time and patience to find the 
resources. If you have the money the resources are readily available for you 
because it’s very easy. If you don’t have the money and you’re trying to do it then 
the resources aren’t so available. Basically, the tools are online. (Personal 
communication, March 15, 2017) 
Further dialogue clarified WM’s comments. To be successful in school there are tools 
online as well as the library. However, if you want to expose your child to robotics or 
STEM programs those usually require you to have money. She mentioned considering a 
summer STEM program for her son and one week at the program would cost $400. This 
was something she could not afford as a single parent with three children. All six 
participants stated they rely more on the Internet for resources due to time convenience. 
One participant stated she takes her son to the library once a month to get books for 
herself and son.  





All six participants had at least one family member who would assist them with 
their son. The family members mentioned included, older siblings, the parent’s siblings, 
and in some cases, the grandparents. One parent, SK, stated her mother lives with them. 
She makes sure homework is completed, assists with childcare and other duties around 
the house such as laundry, dishes, prepare dinner, etc. SK’s mom is retired. One 
participant, MG, stated,  
I’ve always had immediate support from my mom and brother would keep the 
baby. I’ve been in a serious relationship most of his life and during this time my 
boyfriend has helped out. He helps out with sport activities, outings to the 
museum, etc. He will attend school events with us. My brother helped me with 
picking the first school my son ever attended. It was a high academic achieving 
school. My son was speaking French at two. (Personal communication, March 23, 
2017) 
 RQ7:  Is there a relationship between child-rearing strategies and academic 
achievement?  
All six participants discussed utilizing verbal praise for good behaviors and verbal 
reprimands for negative behaviors in addition to taking away video games, cell phones, 
or organized extra-curricular activities their son enjoys. These strategies were used for 
behaviors at home or school for reasons such as, low grades, negative school behavior, 
failure to comply with parental directive, etc. One of the interview participants stated she 
will spank, sometimes but most of the time will resort to punishing her son by taking 




It starts with a conversation. I’m thankful for the parent portal at school. Things 
that are coming up, grades that have been recorded by the teacher I’m able to see 
them pretty up to date. Hey, what’s going on? Is there a reason why this didn’t get 
turned in? What happened with this test? It starts with the conversation always.  
(Personal communication, March 23, 2017) 
 RQ8:  Is there a relationship between school climate and academic achievement? 
All six participants communicated with the school utilizing email, phone or face-
to-face meetings. Two parents also used their son’s student agenda book to communicate 
with his teacher. All six participants felt the school effectively communicated with them 
through school newsletters, letters sent home with the student, and a student accounting 
system referred to as e-portal or parent portal. SG stated she communicates face to face or 
through written notes. She will communicate at least once a week for more clarity 
pertaining to homework or test. She did state,  
However, there are times when he will get a check and I will ask for more clarity 
around it if there is no elaboration. A check means there was some kind of 
negative behavior and I’m not to the defense of that my child doesn’t. You know, 
I’ll say; Hey, I got this story, I apologize you had to go through this, but I just 
want a little bit more information so I can correct the situation. (Personal 
communication, March 21, 2017) 
Other participants reported their sons’ school is pretty welcoming and the teacher is 
approachable. No participant reported disciplinary problems.  





One parent whose son is involved in activities such as football and other 
organized sports, stated there are no community members who assist her with her son. 
Another parent, whose son does not participate in any organized activities, also stated the 
community does not help with her son. Four of the participants stated the community did 
assist them. The emergent themes were transportation, safety and encouragement. MG 
stated,  
My village has definitely grown. Not being native to Georgia is something I had 
to deal with. Most of those relationships have been developed through athletics. If 
we need help with getting kids off the bus, we have people for that. If we have 
issues with transportation, we have people for that. We now have family friends. I 
can say that our community has grown and we’re very grateful for that. (Personal 
communication, March 23, 2017) 
WM stated the following:  
 I don’t know how education wise, but just making sure my family and house are 
safe then I feel like my neighbors do a great job. If something is going on, or if 
he’s locked out, if I’m out of town, I can always call and say ‘Hey, we’re out of 
town,’ that kind of thing. So yes, my village would be people that I can trust. 
When my son got accepted to a new school, the PTA president of my old job 
would pick him up on Tuesdays and Thursday s and take him to school so I 
wouldn’t be late for work. So, I’m fortunate enough to have a great village where 
I use to live. I think building a village is important for the success of your 





Analysis of the Focus Group 
 
RQ1:  Is there a relationship between parental involvement and academic 
achievement?  
 All six of the focus group participants received some form of invitation to 
participate, in some capacity, at the school. Parents were informed of opportunities 
during an event called Curriculum Night at the school which is an event held at the 
beginning of each school year. According to the participants, Curriculum Night provides 
the parents an opportunity to hear directly from the administrators, PTA, and meet their 
son’s teacher. During this meeting, the principal or an assistant administrator will discuss 
ways parents can involve themselves with the school. The PTA President will provide 
ways in which the parents can become involved with the PTA and the teacher will 
usually reiterate the information provided by the administrator but will add how parents 
can become involved in the teacher’s classroom (e.g., classroom mom). The classroom 
mom generally serves as a teacher’s assistant but is not required to be there every day and 
more than one mom can volunteer simultaneously.  
 All six of the participants stated they attend parent/teacher conferences, 
communicate with the school, and assist with homework. Three of the parents are 
involved with the PTA financially and one parent is financially active and serves as an 
officer with the PTA. The participants reported encountering obstacles. PM suggested a 
reading program she thought would help to increase reading scores in addition to 
suggesting other things the PTA could do to enhance its presence in the school. She 
stated, “I quickly found out that providing donuts, coffee and other little items to staff 




PTA president wanted to do” (personal communication, March 29, 2017). The two 
parents who are not financially involved stated they did not see the benefit of PTA. The 
three financial members stated they stayed away from active participation because of the 
politics that usually surround such groups.   
 PM stated she thinks, her activities of assisting with homework, preparing for test 
and communicating with her son’s teacher are the reasons why her son does well in 
school academically. The other five participants acknowledged agreement with PM’s 
statement.  
RQ6: Is there a relationship between family support and academic achievement? 
 
 All six participants stated they had family members who assisted them with their 
son. The family members were identified as grandparents, aunts and uncles. One parent 
stated her cousin, who lives with her, helps with her son. These individuals provided 
services such as babysitter, transportation to and from school, school related activities, 
and at times assisted with homework. The participants also stated these individuals 
served to provide them with a break. The aunt and uncles had kids the same age or within 
a one to two-year age range difference. PM stated her cousin was old enough to take her 
son to the movies, skating, or just sort of hang out with him.  
 Outside of the occasional help with homework, only one participant could identify 
how family support impacted her son’s academic achievement. PM stated having her 
cousin live with her allows her son to have stability. She stated he is home on nights 
when she must work late, that his homework is complete when she gets home, and he’s in 
bed at decent time. She believes this helps her son. She also shared she and her son 




difficulty with trying to maintain a demanding work schedule, fighting Atlanta traffic, 
and trying to raise a child.  
RQ7: Is there a relationship between child-rearing strategies and academic 
achievement? 
 All six participants stated they use strategies such as taking away games and 
favorite activities as a form of discipline. They also stated they have conversations with 
their son about his behavior and how to correct the behavior. Sporting activities and 
video game privileges were the two major activities all participants would revoke from 
their sons as a form of discipline for inappropriate behavior or poor academic 
performance.  
 All participants stated the opportunity to participant in sports and play video 
games were strategies they used to reward positive behavior. Additionally, the parents 
stated they would treat them. The treats included going to the movies, eating at their 
favorite restaurant, the purchase of new video game or athletic shoes.  
 When discussing negative behavioral outcomes, all participants referred to their 
discipline strategies of taking away privileges. However, during the focus group session, 
one parent stated she used to spank, but after relocating to the south and hearing about 
people being arrested for spanking their kids, she stopped using spanking as a form of 
discipline. 
 All participants agreed their child-rearing strategies impacted their kids’ academic 
achievement. They all agreed the video games and playing sports motivated their kids to 
do well because they knew it would be taken away from them.  





 All six participants expected their son’s school to provide them with a quality 
education. They also agreed the school was meeting their expectations since their sons 
were maintaining a B average and their son’s teacher spoke highly of their sons.  
Participants also stated they expected their son’s teacher and principal to be caring and 
fair to all students. Lastly, all participants felt the communication between them and the 
teacher as well as the school was great.  
 All six participants stated they felt the school expected them to actively 
participant in their son’s academics. The participants stated during Curriculum Night, 
Open House, Parent/Teacher conferences and through newsletters, parents are asked to 
check homework, assist with studying, and have students read at least 30 minutes each 
night. All the participants agreed, they do not read every night for 30 minutes, due to 
sporting activities practice, lack of time due to working late, or other life events that take 
place.  
 All six participants would prefer to be more involved with their son’s education, 
but find it hard to balance work, commute times, extra-curricular activities and life 
events. All agreed work was the biggest barrier to being more involved. The time spent at 
work could be used for grocery shopping, laundry, house cleaning and visiting the school.  
 All six participants agreed school climate does have an impact on academic 
performance. The participants stated their son’s school felt welcoming and the teachers 
and administrators seemed to care.  





 All participants agreed community support impacted their son’s academic 
achievement. All the participants identified their son’s athletic coaches as supporting 
their son’s academic achievement by reinforcing the importance of grades and supporting 
the parents’ decision to sit their son’s out of games when they aren’t performing well 
academically and or not penalizing their sons for missing practice when it is school 
related. Four of the participants stated their church community assisted by offering free 
tutoring and summer educational programs.  
 
Summary 
This chapter discussed the data collected for this study. The researcher analyzed 
the data utilizing data coding and a data analysis matrix. The researcher identified 
common themes by coding the six individual interviews, answers from six focus group 
participants, sixty surveys and the interview with the Center’s director. Twenty-five 
themes emerged across nine categories. This qualitative data provides the researcher with 
insight about the single African-American mothers’ attitudes, ideas, and perceptions 
about their parental involvement and what influence it has on their sons’ academic 
achievement. This qualitative data allowed the research to draw insightful conclusions, 





FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
 
This chapter presents the findings, conclusions, implications and recommendation 
of the study. The purpose of this study was to allow single African-American mothers to 
share their parental involvement experiences and discuss how parental involvement 
helped to influence their sons’ academic achievement. This study also sought to provide 
educational leaders and policy makers with insight as to how parental involvement looks 
from the perspective of a single African-American mother.  
 
Findings 
RQ1:  Is there a relationship between parental involvement and academic 
achievement? 
Parental involvement does have a direct relationship with students performing 
academically well in school. According to this study, all 12 participants were actively 
involved with their sons’ education. Additionally, all 12 sons were achieving grades of B 
(80%) or higher. The emergent themes were as follows: Assist with homework, 
Volunteers at school, communicates with teacher/school and Engaged in academic 
activities outside of school. These themes fit within the definition of parental 
involvement. Therefore, the researcher concluded there is a relationship between parental 




RQ2:  Is there a relationship between parenting style and academic achievement? 
The emergent themes were as follows: Affectionate, Disciplinarian and Protector. 
Based on the survey data, 100% of the participants identified their parenting style as 
affectionate, disciplinarian, and protector with 16% of those individuals also identify 
their parenting style as “Responsive.” Moreover, only 75% of the total participants’ sons 
had a B (80%) or above average academically. Four of the 12 participants in the 
individual interviews had the additional identifier of “Responsive.” The researcher 
discovered 100% of the survey participants, which includes the individual and focus 
group participants, to possess the characteristics of Authoritative parents. However, the 
researcher cannot determine if there is a relationship between parenting style and 
academic achievement since 100% of the participants surveyed identified their parenting 
style as Authoritative but only 75% had sons earning a B (80%) or better. 
RQ3:  Is there a relationship between parents’ perception of academic 
achievement and actual performance? 
Eleven of the participants in this study defined academic achievement as their son 
doing his best. Moreover, one parent’s definition was in alignment with how schools and 
how academic achievement is usually measured. She required her son to earn A’s. 
However, since all 12 participants’ sons were earning a B (80%) or better, the researcher 
determined there is a relationship between parents’ perception of academic achievement 
and actual performance.  





The emergent themes for this question were as follows: Athletics, Library, and 
Museum. However, one participate whose son did not participate in any organized 
athletic activities, but engaged in physical activities with his mother and or father in 
terms of walking, biking, running, and mountain climbing. Additionally, for the 11 
participants whose sons are involved in organized athletics, the sport was also used to 
discipline the student for earning grades below a B or 80%. The parents also discussed 
taking their sons to the library and museum. Therefore, the researcher determined a 
relationship between academic motivation strategies and academic achievement in this 
study.  
RQ5:  Is there a relationship between parental resources to support child 
academically and academic achievement?  
Parents in this study identified the library and Internet as their primary and in 
some cases on resources to assist their son academically. Since these resources were 
primarily sought out assist the students with academic endeavors, the researcher saw a 
relationship between parental resources to support the child academically and academic 
achievement.  
RQ6:  Is there a relationship between family support and academic achievement? 
Research has suggested parental influence and family background are the primary 
factors impacting student achievement over time (Coleman, 1987). Bloom (1980) stated 
family and home environment can provide children with opportunities for language 
development, social interaction, and stimulation, which help to foster learning and 
achievement in students. Each participant appeared to have one or more family members 




members included assisting with homework, school projects, transportation and in some 
cases offering encouragement centered on education. The researcher concluded that the 
parental support offered the parent a break from the routine at times and provided much 
needed support in a time of crisis, especially since the support was not frequent. Although 
there was one participant whose mother lived with her, it appeared her mother served 
more as a helper around the house versus an instrumental factor in her grandson’s 
academic success. Therefore, the researcher did not see family support as having 
somewhat of relationship to academic achievement in this study.  
 RQ7:  Is there a relationship between child-rearing strategies and academic 
achievement?  
Lecuyer et al (2015) looked at the child-rearing strategies of 30 young, unmarried 
low-income African-American mothers. Some of the results indicated 83% of the 
mothers did not view “punishment and discipline” as the same. Others viewed them as 
the same but described them differently. Additionally, the mothers further described their 
disciplinary strategies in a way that aligns with the strategies of Winbush (2001). 
Winbush discussed several strategies African Americans utilize to rear their children and 
then introduces a fourth strategy. He describes these various strategies as “The White 
Way,” “The Gray Way,” and “The Black Way.” Winbush stated he uses colors to 
introduce these methods as a way setting a visual image to discuss how racism impacts 
the rearing of African-American boys. 
The themes which emerged for this question were, take away things the student 
enjoyed and the use of verbal praise and reprimand when behaviors or grades aren’t 




rearing strategies and academic achievement. However, the researcher also thinks child-
rearing strategies can be grouped with parenting style as a result of disciplinarian 
emerging as a theme.  
RQ8: Is there a relationship between school climate and academic achievement? 
Researchers perceive a positive relationship between school-initiated efforts to 
inform, empower and involve parents and their children’s academic achievement 
(Greenwood & Hickman, 1991; Epstein, 1996; Epstein & Lee, 1995; Hoover-Dempsey et 
al., 1987). Rolland (2011) suggested school climate encompasses the attitudes, beliefs, 
and values that undergird students’ academic success. Rolland also noted school climate 
helps to shape the communication that takes place between and among stakeholders 
(teachers, parents, students, administrators, and community). 
The participants of this study stated they communicated with the school utilizing 
email, phone calls, face-to-face meetings, written notes, and the student accounting 
system referred to as e-portal or parent portal. The participants also stated their son’s 
school communicated to parents utilizing newsletters and letters sent home with students. 
Educational researchers have consistently demonstrated that a positive school climate can 
have a positive impact on academic achievement and parental involvement. 
Two characteristics, of a positive school climate, the participants appeared to 
convey were they felt engaged and respected and the teachers were willing to 
communicate and work with them to meet their needs. Additionally, none of the parents 
discussed or mentioned any negative experiences with their son’s school when asked 
questions pertaining to their experience with their son’s school. The researcher does see 




RQ9:  Is there a difference between community support and academic 
achievement?  
Community support has always had a role with local schools. Community support 
for schools has many different forms, especially depending on the community size and 
demographic composition. Community support from the community can come in the 
form of people (family, extended family, community coaches, mentors,), local 
businesses, churches or non-profit agencies (White & Parham, 1990).  
Leaders in education, business and community development have realized schools 
alone cannot prepare students to become productive citizens. They have come to 
understand schools and communities should work more closely with one another to meet 
their mutual goals. When schools are an integral part of the community they serve, they 
can provide enhanced support for students and families as well as school staff and 
faculty. This support can come in the form tutoring, mentoring, supplies, resources to 
meet health and other needs. The participants in this study viewed their community as 
people with whom they interact with through church, organized activities, and friendships 
they have developed with the parents of their son’s friends. The emergent themes were 
transportation, safety, and encouragement. Safety and encouragement are two words 
educators use when discussing schools, community, and academic achievement. 
Educators often talk about students feeling safe in the school and the community in 
addition to being encouraged to perform academically. Therefore, the researcher does see 




Conclusions and Implications 
 This qualitative study has provided insight on what factors influence the parental 
involvement of single African-American mothers. The researcher has drawn several 
conclusions about the independent variables based on the analysis of the data. Based on 
concurrent themes, the researcher concluded for this study, the variables of parental 
involvement, parenting style, parental resources, school climate, and community support 
had more of a relationship to academic achievement outcomes than the variables of 
academic perceptions, academic motivation strategies, child-rearing strategies and Family 





























Furthermore, the researcher concluded parents’ perception of academic achievement, 
academic motivation strategies and child-rearing strategies are more aligned with 









Figure 3. Variables that had less influence on parental involvement. 
 
Bandura’s Social Learning Theory 
 Albert Bandura’s Social Learning Theory suggests learning is a cognitive process 
that takes place in a social context. People learn through observing others’ behavior, 
attitudes, and outcomes of those behaviors. “Most human behavior is learned 
observationally through modeling: from observing others, one forms an idea of how new 
behaviors are performed, and on later occasions this coded information serves as a guide 
for action” (Bandura, 1977, p. 70). The theory has four conditions necessary for effective 
modeling. The one most helpful for this study was Motivation. Effective modeling, 
defines motivation as having a good reason to imitate, which includes motives such as 
















recalling reinforced model). In addition to the four key conditions, another key 
component to social learning theory is Reciprocal Determinism. Bandura’s “reciprocal 
determinism” suggests the world and a person’s behavior cause each other whereas 
behaviorism essentially states one’s environment is the cause of one’s behavior (Bandura, 
1986). In essence, the environment, the individual and the behavior itself are influenced 
by both the social world and personal characteristics. This theory assisted in explaining 
the independent variables, parental involvement, parenting styles, academic achievement, 
academic motivation, academic resources, family and community support, child-rearing, 
and school climate. 
 During the interviews, only one parent discussed how she has used the 
experiences from her childhood and her observation of other parents in her parenting 
style. One of the other mothers described herself as “lovie dovie,” and stated she became 
that way because her parents were not affectionate parents. For most parents, the 
researcher concluded that parents were utilizing strategies adopted strategies from 
childhood that, in some cases were modified, and strategies they developed through 
observation and interaction with other parents.  
 
Bandura’s Self-Efficacy Theory 
 The Self-Efficacy Theory originated from Bandura’s Social Cognitive Theory. 
Self-efficacy is the belief one has the power to produce an effect by completing a given 
task or activity related to a competency. Self-efficacy relates to a person’s perception of 




manner to attain certain goals. It is the expectation one can master a situation, and 
produce a positive outcome. Self-efficacy is an important concept in positive psychology. 
 During the interview with the participants it was evident they all possessed a high 
self-efficacy. They were confident in their ability to effectively parent their son and assist 
him in any way possible. All the participants thought their role as a mother was important 
and they possessed the ability to help their son succeed in school and prepare him for life.  
 Bandura’s Social Cognitive Theory states there are three factors which influence 
self-efficacy: Behaviors, Environment, and Personal/Cognitive factors. The mothers who 
were interviewed are passing on their sense of high self-efficacy by modeling behaviors 
that are socially acceptable, placing them in environments that are safe and nurturing, and 
actively participating in the development of their personal and cognitive development.  
 
Mowder’s Parent Development Theory 
Originally called the Parent Role Development Theory (PRDT), the PDT 
considers parenting by examining the important social role parents play (Mowder, 1991, 
1993, 1997). The parent role is important to understand since it is through this role 
individuals perceive what parenting involves and consequently parent children. PDT 
defines who parents are, examines the parent role played by individuals, clarifies how 
parents and parenting develop and change over time, and explains how the parent role 
relates to parenting activities. The PDT addresses the issue of parenting by examining 
how parents, their parent role perceptions, and consequent parenting shifts and changes 
over time as parents adjust and respond to their own experience, their children, the 




PDT is a resource for child developmentalists, counselors, psychologists, social workers, 
teachers, and other child-oriented professionals who seek to understand parents and 
parenting, especially in relation to children's growth and development.  
Research associated with PDT reveals individuals tend to perceive the parent role 
as including six primary characteristics: Bonding (i.e., the affection, love, and regard 
parents feel and display toward children), Discipline (i.e., setting limits and assuring 
children respond and adhere to boundaries and rules), Education (i.e., guiding, informing, 
and teaching children), general welfare and protection (i.e., attending to children’s needs 
such as food, clothing, and shelter and protecting them from harm), responsivity (i.e., 
perceiving children’s needs and responding to calls for assistance), and sensitivity (i.e., 
accurately matching parental response to children’s needs) (Mowder, Harvey, Moy, & 
Pedro, 1995; Turiano, 2001). 
The researcher concluded, based on personal observation during the interviews 
and the responses to the research questions, the participants embodied PDT’s six primary 
characteristics. Moreover, the researcher analyzed the data using Baurind’s Parenting 
Styles theory and concluded the participants met the criteria for Authoritative parenting 
as well. Authoritative Parenting is defined as, lively and happy disposition, self-confident 
about ability to master tasks, well-developed emotion regulation and developed social 
skills. The researcher concluded based on body language and disposition during the 
individual interviews and the responses to the interview questions the participants were 
Authoritative parents.  
The authoritative parenting style has been associated with a stronger work 




lower levels of misconduct, and a greater participation in school activities (Steinberg, 
Lamborn, Dornbusch, & Darling, 1992).  
 
Limitations of the Study 
The research for this study is limited by several factors: 
• The study is based on a single sample of single African-American mothers and 
therefore may not apply to all single African-American mothers.  
• The site selection for this study is convenient to the researcher. Agencies, other 
than The Center, could also have been well suited for consideration.  
• The participants may not have fully disclosed information that is directly 
related to their parental involvement.  
• The number of individuals interviewed was small.  
• Definition of family support is limited and needs to be broaden/extended to 
family community support.  
 
Recommendations 
Recommendations for Future Research 
• Replicate the study with parents of graduating seniors 
• Compare single moms with two-parent families 
• Compare single African-American mothers to single white mothers 
• Conduct a survey with a higher income group 




Recommendations for Educational Leaders 
• Encourage and support parents who prefer to help at home 
• Encourage volunteerism by adopting good volunteer management practices 
• Design communications to acknowledge and anticipate the different 
informational needs of distinctly different types of parents  
• Survey parents to find out what are the best days and times for them to 
participate at school and schedule activities during times and days that will 
allow the most participation  
• Survey parents’ social media uses (FaceBook, Instagram, SnapChat, Twitter, 
Google+, ClassDojo, email, texting, etc.) 
• Ensure Technology Specialist stays of breast of latest advances in technology 
hardware and communication 
• Advertise available resources 
• Collaborate with the community 
• Develop workshops specifically for single mothers 
• Identify and partner with non-profits that provide academic services and or 
enrichment (Tutoring, STEM programs, etc.) for free or a nominal fee 
 
Recommendations for Teachers 
• Survey parents’ social media uses (FaceBook, Instagram, SnapChat, Twitter, 
Google+, ClassDojo, email, texting, etc.) 
• Advertise available resources 




• Develop workshops specifically for single mothers 
• Let parents know you are available and willing to support them 
 
Recommendations for Parents 
• Attend school events (Meetings, curriculum night, awards events, etc.) 
• Learn what the school offers such extra-curricular activities or academic 
programs (Sports, tutoring, chess or robotics club, book club, etc.) 
• Volunteer (Chaperone field trips, dances, etc.; Help in classroom, library, 
cafeteria, or front office; Serve on school committees or advisory councils) 
• Help with homework 
• Assist with preparing for test 
• Have a network (family, friends) that can assist when needed 
• Have a routine  
• Make time to bond away from academics 
• Provide stability and structure 
• Do not be afraid to ask for assistance when needed 
 
Recommendations for Parent Groups 
• Encourage parents to attend school events 
• Encourage parents to assist with homework 
• Encourage parents to volunteer at school 
• Provide parents with resources (e.g., tutoring, academic enrichment, parenting 




• Lobby legislators 
 
Recommendations for Policy makers 
• See Parent and Family Involvement Policy (see Ohio Senate Bill 311, the Ohio 
Revised Code [ORC 3313.472 (B)] to craft legislation that would fit their 
state’s needs  
• Work with employers to create a Bill that will allow parents time off for school 
purposes, especially for pre-K through 6 grade students 
 
Recommendations for the Center 
• Provide workshops designed for single mothers with boys 
• Provide after school academic enrichment to students 
• Provide parenting workshops (e.g., discipline, academic, communication) 
 
Summary 
This qualitative study revealed findings that were insightful and helpful with 
identifying factors and strategies single African-American mothers of academically 
successful students possess and utilize. The researcher sought to view the single African- 
American female-headed household through an asset-based lens versus a deficit based 
lens. This study reveals that African-American boys living in a home where their mother 
is the head of household can thrive academically in school, be a model student, and not 
possess all the “at-risk” factors that are commonly associated with African-American 









Name: ______________________________ Contact Number: _______________ 
Email: ______________________________ 
Please read each question and circle the appropriate answer.  
  1.  Gender  
Male  ___   Female ___ 
 
  2.  Are you African American? 
Yes ___   No ___ 
 
  3.  Please check one of the following: 
Single ___     Married ___    Separated ___    Divorced ___    Widow ___ 
 
  4.  Do you have a son(s) in grades 1 through 5 currently attending school? 
  Yes ___   No ___ 
 
  5.  If you answered “Yes” please circle the correct grade level(s)? 
1st  2nd  3rd  4th  5th  
 
  6.  Does your son have an 80% (B) average in Math, English, Reading, Science, and 
Social Studies? 
Yes ___   No ___ 
 
  7. What is your highest level of education?  
Less than High School ___ High School Graduate or GED ___ 
Some College ___   Associate Degree or Trade Degree ___ 
Bachelors Degree ___  Graduate Degree ___   
Professional Degree ___ 
 
  8.  What is your Age?  
Under 21 years ___    21-25 years ___    26-30 years ___    31-35 years ___ 




  9.  How would you describe your parenting style? (Circle all that apply)  
Affectionate  Disciplinarian   Guide  
Protector   Responsive    Sensitive 
 
10.  Are you involved in any parent groups or PTA/PTO?  
Yes ___   No ___ 
 
11.  If you answered “No” to question 10, would you like to become involved in groups 
that make decisions for the school?  
Yes ___   No ___ 
 
12.  Do you help your son with his homework?  
Yes ___   No ___ 
 
13.  Do you have established house rules for completing homework assignments?  
Yes ___   No ___ 
 
14.  How often do you discuss your son’s academic performance with him? 
Never ___     Weekly ___     Occasionally ___    Monthly ___ 
 
15.  Do you have high expectations for your son?  
Yes ___   No ___ 
 
16.  What is your income range? 
$25,000 and Under ___ $25,001 to $35,000 ___ $35,001 to $45,000 ___  
$45,001 to $50,000 ___ $50,001 to $55,000 ___ $55,001 to $60,000 ___  
$60,001 to $65,000 ___ $65,001 to $70,000 ___ $70,001 to $75,000 ___ 
$75,001 to $80,000 ___ $80,001 to $85,000 ___ $85,001 to $90,000 ___ 
$90,001 to $95,000 ___ $95,000 to $100,000 ___ $100,001+ ___ 
 







Individual Interview Protocol 
 
RQ1:  Is there a relationship between parental involvement and academic 
achievement?  
 
  1.  How would you describe your parental involvement in your sons’ education?  
  2.  What role do you think mothers should play in their sons’ education? 
  3.  In what ways are you involved in your children’s education?  
A. Within the school?  
B. Outside of the school?  
C. Describe those activities.  
  4.  What would be your ideal “involvement” situation?   
  5.  What factors prevent such an “involvement” situation from occurring?  
 
RQ2:  Is there a relationship between parenting style and academic achievement? 
   
  6.  Tell me about your parenting style?  
 
RQ3: Is there a difference between parents’ perception of academic achievement 
and actual performance?  
 
  7.  How do you define academic achievement?  
  8.  What do you envision your son doing after high school?  
 
RQ4: Is there a relationship between academic motivation strategies and academic 
achievement? 
 
  9.  What types of activities do you arrange for your children outside of school hours?  
A. Do you perceive this as education?  
 
RQ5: Is there a difference between parental resources to support child 
academically and academic achievement? 
 






RQ6:  Is there a relationship between family support and academic achievement? 
 
11.  How does family support help you with your son?  
 A. Who are these family members?  
 B. What role do they play?  
 
RQ7: Is there a relationship between child-rearing strategies and academic 
achievement? 
 
12.  How do you reward positive behavioral outcomes? ---Interview/Focus Group 
13.  How do you reward negative behavioral outcomes? ---Interview/Focus Group 
 
RQ8: Is there a relationship between school climate and academic achievement?  
 
14.  What forms of communication occur between you and the school? 
A. How often do you communicate with the school? 
B. In what situations do you communicate with the school? 
 
RQ9:   Is there a difference between community support and academic 
achievement?  
 
15.  How does the community support help with your son? 
A. Who are those community members?  
B. What roles do they play?  
 
In what ways are you involved in your children’s education? (same as RQ1) 
A. Within in the school?  
B. Outside of the school?  












Focus Group Protocol 
 
RQ1:  Is there a relationship between parental involvement and academic 
achievement?  
 
1.  Have you been invited to become more involved in the school setting?  
A.  Who “invited” you? How were you made aware of the involvement 
opportunity? Focus Group  
2.  Are you involved in any parent groups or PTA/PTO? Why or why not? ---
Survey/Focus Group 
A. What problems/obstacles did you encounter? ---Focus Group  
 
 
RQ6:  Is there a relationship between family support and academic achievement? 
 
3.  How does family support help you with your son? ----Interview/Focus Group 
 A. Who are these family members?  
 B. What role do they play?  
 
 
RQ7: Is there a relationship between child-rearing strategies and academic 
achievement? 
4.  What strategies do you use to discipline your son? ---Focus Group 
5.  How do you reward positive behavioral outcomes? ---Interview/Focus Group 
6.  How do you reward negative behavioral outcomes? ---Interview/Focus Group 
 
 
RQ8: Is there a relationship between school climate and academic achievement?  
 
7.  What are your personal expectations of your son’s school? —Focus Group 
A. Do you think your son’s school meets those expectations? Why/why not?  
B. What do you expect out of the teachers? Principals? (Do you feel the 
communication lines go both ways?)  
8.  What do you think the teachers/principles expect out of you? ---Focus Group 
A. Are you able to meet their expectations? Why, why not?  





RQ9: Is there a difference between community support and academic 
achievement?  
 
9.  How does the community support help with your son? —Interview/Focus Group 
            A. Who are those community members?  






Informed Consent Letter 
 
 
From: Mark A. Williams  
Department of Educational Leadership   
Clark Atlanta University  
 
You are being asked to participate in a study named “Parental Involvement and other 
Parental and School-Related Predictors of Academically Successful Students” pertaining 
to single African American mothers’ parental involvement with their children’s 
education. The research seeks to understand how single African American mothers 
perceive the value of parental involvement with their son’s academic achievement. You 
have been selected because you are at least 18 years of age, you have identified yourself 
as a single African American mother, and you have a child or children in an elementary 
school within grades K-5. This research project is a dissertation project for completion of 
the doctoral program at Clark Atlanta University. The researcher may use the findings of 
this study for future scholarship. If you agree to take part in this research, you will be 
asked to complete a 10-minute survey. You will also be given an opportunity to 
participate in an interview and or focus group.  
 
The interview and focus group will take no longer than 1 hour to complete and will take 
place at a time/day at a mutually agreed upon location. The researcher will record the 
interviews by using a digital recorder. The recordings will be transcribed and you will be 
assigned a number. Your name or other identifying information will not be included in 
the transcript.  
 
Your participation is completely voluntary. You may stop participating in this research at 
any time or choose not to answer any question without penalty.  
 
Every precaution will be taken to protect your privacy and the confidentiality of any 
records generated by this research. Only the principal investigator, Mark Williams and 
his committee chair Dr. Sheila Gregory will have access to the interviews and 
observation field notes.  
 
I hope you consider this opportunity and are willing to share your personal insights 
regarding your involvement with your children’s education. By participating, you will be 





mother of a son in elementary school. Your voice and your views will be highly 
appreciated and valued in an attempt to understand the life of a single African American 
mothers and they role they play in their son’s education.  
 
If you do not understand any portion of what you are being asked to do, or the contents of 
this form, the researcher is available to provide a complete explanation. Questions are 
welcome at any time. Please contact Mark Williams at mark.williams1@students.cau. 
edu or 770-377-8767. For questions about your rights as a research subject, please 
contact the IRB/Human Subjects Committee’s Dr. Paul Musey at Clark Atlanta 
University, Atlanta, GA 30314, (404) 880-6829 or at pmusey@cau.edu.  
 
I have been informed of any and all possible risks or discomforts.  
 
I have read the statements contained herein, have had the opportunity to fully discuss my 
concerns and questions, and fully understand the nature and character of my involvement 
in this research project as a human subject, and the attendant risks and consequences. 
 
              
Research Participant Signature      Date 
 
 
              








Center Director’s Interview Protocol 
 
 
1. What kinds of academic activities do you see parents engaging with their sons? 
 
2. What parenting styles do you see as a positive effect on academic achievement 
with your parents?  
 
3. Do you think parents have a realistic idea of their son’s academic performance? 
Why or why not?  
 
4. What types of academic motivation strategies do you see parents utilizing with 
their sons? 
 
5. What types of parental resources do you see parents utilizing with their sons? 
 
6. What types of family support do your parents receive?  
 
7. What types of child-rearing strategies do you see parents utilizing with their sons?  
 
8. What school-related problems do the parents share with you? 
 

















Research Question Matrix 
Research Question Individual Interview Focus Group Survey 
RQ1:  Is there a relationship between parental 
involvement and academic 
achievement? 
1,2,3,4,5 1,2 9,10 
RQ2:  Is there a relationship between 
parenting style and academic 
achievement? 
6  8 
RQ3:   Is there a relationship between parents’ 
perception of academic achievement 
and actual performance? 
7,8  14 
RQ4:   Is there a relationship between 
academic motivation strategies and 
academic achievement? 
9  11,12,13 
RQ5:   Is there a difference between parental 
resources to support child academically 
and academic achievement? 
10,15 9 11 
RQ6:   Is there a relationship between family 
support and academic achievement? 
11 3  
RQ7:   Is there a relationship between child- 
rearing strategies and academic 
achievement? 
12,13 4,5,6 12 
RQ8:   Is there a relationship between school 
climate and academic achievement? 
14 7,8  
RQ9:   Is there a relationship between 
community support and academic 
achievement? 
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